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Abstract

The exrent to which teachers perceive the existence of pressure emanaring from negative
stereotyvpe of teaching as a career by the sociery tends o reduce the amount of affective and
cognitive investments on tcaching and learning by tcachers and tcacher trainces. Given this
problem. the purpose of this study was to determine the lewsl toe which stersctype threat as
perceived by TUniversity of Botswana (UB) reacher trainees influences their learning- and
leachiing-related Lebaviow . To test e nine reseaich hypotheses posited w goide e study, data
for the inferenrtial survey study was cellected using a wvalidated ‘18 item guesticnnaire from a
sample of 452 TTB teacher trainees. Data analvses were done using t-test of single mean, chi-
square (¥ ) 1est and one way analisis of variance (AINOWVA). The findings showed thart the level 1o
which UD teacher trainees perceived teaching as a stereotyped career significantly influences the
amount of affective investment they are making on their training programme and hope to make on
thewr teaching. lhesze findings were dizcussed and recommendanons that emanated from findmgs
were made.

Kevwords: Teaching: Stereotype Threat: Teacher Training: Dissatisfaction: Motivation: Afritude;
Willingness,

INTRODUCTION AND BACKGROUND

Over recent vears, the professional status and motivaton of teachers have bear declmmg worldwide wlile the
expectations of parents, siplovars and others towards teazhers are stzadily on the increase. [n both develeped and
developug countries. teachers suffer from a declne of thair professional mage (IIEP. 2001). There abound 1 the society
several stereofyped views of teaching as z professor. For exemple. accorcing to the Department of Eduncanon, Science
and Tramtng [D=5T] (2003, p.3) “students who wete not constdermg teaching as a career saxd thar they saw teaching as a
low status j00, negarvely perzerved m the communuty, and “seax-professional”. Pareats m Auvstralia also complamad that
low umversity entrance requirements ave lowered the status of teeching and resulied m a lewer quahty teaching
workorce”. To them teaching 15 low-patd. lew starus work. and there 1 2 aegatrve publicity abont the tzaching proZession
aud teachers.

Career stereotyping oceurs when ore applizs negative attrabutes, views, optaions or roles towards & caresr of a
profession. Some stereotypes are so powerful that members of the stereoryped groups tend to bzlieve them (Stevens, etal.
n.d). Gardaer m Jores (2002) stated that over the last decade
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the voice of thes teacking profzssicn at the end of 1996 is cymical. pessimistic and profoundly weary ... A deep
sense of mmpotence.. dechming protessional status. and what they percerve as constant ‘teacher-bashmg' by the
Goverament, the Opposition and the press has destwoved confidence.. Passion has been replaced by a sort of fin de
siecle fatalism

Stereotype threat refers to “the threat of bemg viewed throngh the lens of a regative stereotype” or “the discomfort targers
teel when they are at risk of tulhlhng a neganve stersotype about thewr group (Aronson, Quunn, & Spencer, 199¥, p. 83).
such threat operates subtly to wntlnence a lot of what w= do and how we perform task related to the stersotvpe. A lot of
what 15 dene under the spell of a stereotype thraat 15 done to contirm the expectations of the stereotype. 1t 15 so powerful
that members of ths stereoiyped group. encapsulaied wilun the influence of the siersoiype. tend consciously or
unconscionsly to accept or beieve them. And this has a great nfluence on their performence. According to Stevens e al.
(n.c.).
often the derision someens sutfers whe attempts to break out of the sterectype 1s so severe that s/he retrzats and
therefore the stzreotype is perpetuated. Because of this, sometimes, members of the sterzotype categery fail to try
ditterent behaviors because of a tear of tallure. Lhev are unsure, becanse theyv have bought info the stereotype
themselves that they are able to succesd. (p.3)

Teaching and Stereotype Threat

Stereotype threat affects members of any group abour whom thare exists some negative sterzotype especially if a situanon
makes them belizve that thew will be viewed in light of the negative sterectype even if they believe in the threat or not
(steele. 1997). Such stereotype mus: be relevant to one’s self and ons mmst care about the behav:our or practice that the
stereatvpe describes. Different groups expertence differsnt degree of threat dzpending on the content or intensity of the
stereatype and the simation. Withun the context in which teachers are tombarded with several negative stereotypes from
differsnt groups in the society they are tonnd 1o be prone to stereotype threat. In the coatext of the teaching profession,
this 15 more so provoked when thev are especially wary of simaticns in which their behaviour can confirm the negative
reputation that ther professicn lacks a valued social, economic or especially profess:onal qualines. The extra oressure
caused by the fear of reinforcing the negative interferes with their ability to perform, resuling in low performance.

Underlving the sterearvpe threat among reachers is the fact thar many dissarisfving condinons vunder which the
teachers work impact on their professional and personal lives. They are alienated Fom and ill-understood by the socisty,
they are frustrated by their low stams within the commummty and whereas their role has intensified and the expectatons
placed on them by the commuiury 1o r2larion to this role falfillmenr have become 2ven grearer, their profession is looked
dovn vpen as if 11 15 not previding any significane service 1o the socierv (Jones, 2002). Afncan teachers suffer from
‘mplicit occupanonal stereorvpe’ (Bennell, 2003) and tecause of the stereotyping of their profession. there is alienanon
from the commumity and a feslings of frustration and powerlessness in relation re role fulfillment; desperanon from the
unsuccesstil desire o involve parents and the conmnuniry in the school environment, the lack of exirinsic and inmrinsic
rewards; £l thesz impact on their professional and personal sarisfaction, and =mbolden the effects of the tluear from the
slereulype.

Steele 10 Bergeren. Block and Echrenkamyp (2006) presentad three condinons for the phenowenon of stereotvpe
Uneal W lake place. The sociely wust be aweae of e negalive sierzolyoe againsl a group. (e case hae, the sociely s
the one sizreolypiug eaclong as @ prolession end @ll e very consciows of 11 Secoudly, here wuost be wdividuals who
wenuly hemselves with the prolession as @ parl of e hle and Giey stake hen sellmage o the profession. Here
teachers ae dotnam-ideninfied es a profes=ion. The last ol the condinons 10 be sausfed for the caastence of stercolype
threat 1s “the relevance of the nezative stercotype o the mdivideal dunng a domain perfonnance sitwation” {p.137). Thus s
a silualon i wind he rachers me al tsk of confmug the negalive stercolyvpe ol teacdlung as a prolession. A teache
devalued ma dowin Cral 15 tmpolant o Ge waintenance of lisher sellegad experiences a very Qoealening comdiaon
{Bergeron, Bleck & Lchtenkemp, 2006) They see themselves as performung under a namwe “profession.” a nams thet s
shazed with other groups Lt are lnghly 1egaded Dy he sociely as Letng bue o type, bely polessionals.

The Research Problem and Purpuse of the Study
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According to DeRown, Fritzsche and Salas (2003, p. 1), ‘because stereotype threat increases the cognitive burden placed
upon victuns, it has the power to reduce test scores. In addition, stereotype threat mayv impact tramning outcomes as well™
Stereotyping a profession tends to undermine both the cognitive and affective dispositions of members of that profession
i carrving out what 1s required of them in the professions. It 15 an ‘umportant variable that can impact training
effectiveness and that has not been addressed in the tramning literature’. Just as stereotype threat increases the cognitive
burden placed upon its victims (Aronson. Quinn & Spencer, 1998), it does also place a huge affective burden on them and
such burdens tend to reduce the cogmitive and affective prowess of teachers. Hence it mmpacts on the training and
performance effectiveness of professionals and these have not been addressed i the training literature,

To Stevens (n.d.). ‘most stereotypes are not based on personal experience, but are the result of hearsay or nuages
concocted by the mass media or are generated within our own heads as wawvs of justifying our own prejudices and cruelty.”
Stereotvpes are so powerful that members of the stersotyped groups tend to believe them. If we believe that teachers are
socially low-class people, then when we meet a teacher 1 any occaston we tend to treat them as low-class persons hence
robbing them of their right to be treated as an individual. “We consciously set up social conditions 1n such a way that our
suspicions about a group are met and mstead of bemng open minded, we gather confirmatory evidence for our stereotype .
Considering the identified problem this study aimed at deternuning the extent to which, mn the perception of UB education
students, Botswana society stereotypes teaching as a career and how this mfluences teacher tramees’ perception of and
behavior in the career.

Research Questions and Hypotheses

Given the purpose of the study as indicated. the vnder listed research questions and hvpotheses served as guide to the
achievement of the aim of the study:

1. To what extent does the society stersotype teaching as a career?
2. To what extent does being trained into a stereotvped career influence one’s perception of and behaviour in the
- ]
career’

To answer these research questions, the following null hvpotheses were tested:

1. Botswana society does not significantly stereotype teaching as a career.

The level to which teacher trainees perceirve teaching as being a stersotyped career does not sigmificantly

influence their ranking of teaching as a career.

3. The level to which teacher trainees perceive teaching as being a stereotyped career does not sigmificantly
influence their perceived effectiveness of the traming programme.

4. The level to which teacher trainees perceive teaching as being a stereotyped career does not sigmificantly

influence their achievement motivation.

The level to which teacher trainees perceive teaching as being a stereotyped career does not sigmificantly

influence their attitude towards teaching.

6. The level to which teacher trainees percerve teaching as being a stereotyped carser does not sigmificantly

influence their attitude towards their training progranune.

The level to which teacher trainees perceive teaching as being a stereotyped career does not sigmificantly

influence their willingness to teach.

8. The level to which teacher trainees percerve teaching as bemng a stereotyped carser does not sigmificantly
influence the amount of effort they put into the progranume.

9. The level to which teacher trainees percerve teaching as being a stereotvped career does not sigmficantly
influence their percerved usefulness of the programme.

]

n

REVIEW OF LITERATURE

Results of several studies tend to agree that exposing a group of people to negative stereotypes about the group increases
anxiety and stress and thus reduce performance on a task related to that stereotype (Dobbs, 2007). For example, to
deternune the influence of stereotype threat. Aronson, Quinn and Spencer (1998) told a sample of White males that the
aim of thewr study was to examine why Asian students tend to perform better than Caucasian students on tests of
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mathematical abihity. Thev gave them articles deseribing the White-Asian mathematies performance gap. After this they
gave the subjects a mathemarics teer. As a result of the ctersotype threat, Whute males in the threat condition performed
stgnificently poorer on the mathematics tes: than White males i the control condition. In addition, stereotype threat mayv
impact traming outcomes as well.

After several vears of stadving situations such as choking under pressure or succumbing to "stereotvpe threat”
scientists are learning how emotion combines i the bram with memory, attention and other cognitive skills to affect
performance (Vajda, 2007). To him. ‘getting in touch with our emotions and learning to express them effectively has the
polzulal not vuly o weake us feel Dotz Lot also o Lelp vs perforn Uetier” (0.2 In ke [ual analys:s, sizieolyvpe local
can produce several additional consequences bevond short-term underperfonmance. Situations that procuce consistent
exposure to stereotype threat as with t=achers can reduce the degree that thev valus the domam mn question [Aronson. et
al. 2002; Ochome, 1905; Stesle, 19970 It zan alen lead students fo chaoee not to prrene teaching ae a profession or be
scriovs at it Thes lamts the range of profossions that are open to them. thus contributing to cducatonal and social
inequality (Good et al., n.d.; Schmader, Johns & Barquissau, 2004).

Studies from Human Perfommance Lab., Umveraty of Clucago |[HPLUC] (n.d). show that introcucing a negatve
stereatvpe about a social group 1 a particular domain can reduce the quality of task performance exlubit=d by zroup
member:. For instance. when negative group ctersotypes are acihvated i performance situations. African-Amernicans
perform more poorly on cognitive tasks reputed to assess welligence, women perform more poordy or math problems for
whicl they have been told zeader diffsrences exst, and Whites perform wors poorly on athletic tasks that purportzdly are
diagnostic of athletic ability rather than athletic wtelligence. Hence professions can experience nnderperformance under
the mflvence of sterzotvpe threat (Good. Aronson. & Harder. in press).

From studies by Heafford and Jennison (1998) ac weall as Sinclawr (19907 1t 15 concludad that *. . . diminished
status of teachiers were auoctal fuctors hal genetale dissatslaciion, low conmmianent, low worel, aud greatly detiact o
the enjoyment of teaching’ (AARE. nd. p.9)]. Teachers feel somewhat alienated from the society; they are confused,
frustrated and powerless by thewr percarved low status wrhin the societv (Austtalian Assoctation for Research m
Education, [AARE] nd.). They are compelled to justicy or defend their profession. or at worst to even fzel ashamed of
thewr profession (Avsiralian Scnete Empleyment. Education and Traming Reference Comnutiee [ASEETRC], 1998).
Avcording W these stwdes, “the compulsien w justily o1 delend one’s prolession, or el wersl 10 even feel ashaied of
thewr prefession, 15 often f2lt by teachers (ASEELIRC, 1998, p 1: Dinham & Scott, 1998, p.1: Scott, Cox & Dmbam, 1999,
0.297). Heafford and Jenmison (1998) as well as Sinclair (1990) found out that *. . . dimimished status of teachsrs wers
cruciel Jactors that generate dissatisfaction. low commatment. low moral, and greatly detract from the enjoyment of

teaching” (AARL]. nd. p.5).
METHODOLOGY

This etudy 1s survey inferential in design as 1t swrveyved and analysed the views and perceptions of a reprecentatrve sample
of all educaticn students mn University of Dotswana (UDB) and based oa the results wfewred the general views of
perceptions of UB education students. It 15 asswwec that such views and perceptions would not be drasticellv different
from those of sudents 1 siular mstitutions m Afnica. Out of 742 students n the first semezster of 20072008, a sample of
00 was randomly drawn for the study A toral of 457 of thos= sampled actally took part m the study becanse some
refuscd to take part and some of them submutted questonname that were not complerely and corrcetly filled. Our of 120
ervisaged, 129 Post Graduale Diploma m Education (PGDE) siudents ook parl, winle vut of 330 envisaged, 318 weie
Bachelor of Education students took part five students did aot indicate 1n which programme they were registered. These
31§ students were dravwn from each of the eight departments m ths Faculty of Education i close proportion to their
population. There were 261 famale and 182 mals students while nine stud=nts failed to indicate their gender.

An mstrument consisting of two scetions was developed for the study. The first scetton Scetion [ with five stems
demanded for demograpiic infermation and sdents’ ranking of teaching as a career. Section II with 44-1tem Lilert-type
iteras with six opticns — from “very strongly agree’ through “very strongly disagree’ — was developed, face-valicatzd by
three colleaguss n the area of assessment and used for the study After validation. a pilot study of the mstrument was
carried out on a sample 38 randomly celected students from the population of the study. Negatively worded 17ems were

scored 1 the reverss direction. A Cronbach alpha analysis of the relialility of the measurement of the vanakles 1avelved
in the study shewed that for achievement motivation with 15 1tems, alpha was 943; for atitude towards programme with
10 ttems. alpha was 904; attitude towards teaclung with 3 1tems. alpha was 759 willinzn=ss to t2ach with 6 1tems. alpha

-

was 827 naefilness of programime with 3 items alpha was 744 programmmes effectivensas 2 items alphs was 658 These
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were deemed as good measures for sach of the variables (see Appendix I - during admirastration the tems were all nuxed
up and randomly ordered).

Nata were collectad thremgh the help of five gradnate teaching assistants and mainly during the dyving minntes of
classes where the selected smidents were enralled. Pernussion to callect such data was secured from the different lecturers
snd each student had an option nct to participats wmn the study.

ANALYSIS OF DATA AND INTERPRETATION OF THE RESULTS

Darta enalysis was performed per hyporhesis using the Stanstcal Package of the Social Science (SP35) version 17, In the
null form, the first one which has it that 1n the perception of UB teacher trainees. Boswana soc:ety does not significantly
stereotvpe teaching as a career was fested vsing one-sample t-test. This was done to compare a single mean of the sample
with the population mean. This analysis (M = 4,43, 50 = .00, n = 41 1) resulted 1 a t-value of £ (4400 = 5.5, p < 0L,
hence the null hypothesis was rejected m=aning that Botswana societv sigmificantly sterectvpe teachung as a career as an
inferior profession.

Thz null form of the second hvpothesis has 1t that the lavel to which UB teacher tramnees perceive teaching as a
stereotvped career does not significantly mfluence their ranking of teaching as a career. Given that the data here were the
number of cases (frequencies) m each ranking categsorv for eech percerved level of stereatvpe. grouped mtc thres
categeries (low. average. high) based on its mean and standard deviation. a chi-square (¥°) statistical anavsis was
emploved (See Table 1) to test this hypothesis. This gave a chi-square value of 1141,

Tatle 1: Chi-sguare (") Analvuis of Dependence of Rankimg of Teaching as a Career on Percerved Level of Stereotype of
Teaclung as a Career by B Education Students.

Perceived Level of Stereotype View of Rank of Teachiag as a Career _
Teacliug by (e Sociely 17 3 3" 4" Tulal

Lo 20 14 12 13 a8

' (27.8) (13.8) (12.8) (13.6)
N 84 45 34 27 100
Average (77.8) (384 (35.8) (38.0)
High 61 27 2! 167

i (63.4) (33.8) (3.4

Total 174 56 80 83 425

‘Expected Oeguencies e in pacntbheses

26, N=425) = 1141, p = .03.

which was found to be less than the critical value of 12.59 at .03 alpha level. (6, N = 41, p = .03.). Hence the
null hipothzsis was retained, meaning that the level to which reaching 15 percerved as bemg a stereotyped career by the
UB teacler tramnees does not significantly detenmune their ranking of teaclung as a career.

Th= other seven hypotheses taksn together 1 the null form posited that the level to which UB teacher trainees
perceive teaching as being a stereotvped career does not significantly influence thew: [1) perception of the effectivensss of
thewr traimng pregramme; (2) achievement motivation; (3) attitude towards teaching; (4) atntude towerds thew tramming
prozramme. (3) willingn=ss te teach: (6) effort they put into the progranume. and (7) their percerved nsefulness of the
programme The significance of the influence of the level to which UB teacher trainees perceive teaching as a stersotvpe
career o1 each of these dependent variables was tested by performing & one wav analvsis of the varability (ANOVA) of
each of them (Ses Table 73 A onesway ANOVA was deemed suitable here baemaz the nine dependent variables wers
measwred af the wnterval level while the mdependent variable, level to which UB teacher trainzes percaived teaching as
being sterectyped. was categorical with three levels.



For the first dependent variable on the list, percerved level of progranmune effsctrvenecs, the ANOVA chowed a
significant mfluence. F= 5.54, p = 003, of the level to wlhich UB teacher tranees perceived teachins as bemz a
sterzelvped career e e percetved level of programne eleciveness. The siprilican F-value demanded @ post hov
avalysis and using the least signficant difference (L3D) method, it was found that students with perceptien of a high
level of sereorype of teaching differed sigubicanty (p = O1) from those who peresive average and low leval of
sterzotvpe of reaching in their percepucn of prozramme effecrivensss.

Generally. the rosult of the analyscs showed that the lugher the level of perception of tcachmng as a stercotyped
career the lower their pf'-rre *.'Pd level of programme effectrveress For achievement motivation the analyss showed a
significant mfluence, F = p= 01, of the l=vel to wiuch teaching 15 percetved as beme stersonvped on the
achusvemen: motivation of tmchcr tramees 1o UD. The sigmuificant T-value called for a post hoc analysis and vsing the
least significent difference (LSD) methad, 17 was Sound that studeats with a high level of perception of teacking as
sterzotvped career differed siomificantly [p = .01) with those who percerve average and low lavel of stereotype of
leacknng . Geuerally, (he aunlyses showed (Lal e lnghe the level of pacepioon of (eacling as a stecolyped caee, e
lower the achisvement motivation of reacher tramneee.

For attituds towarcs therr programme “he anzalvsis resulted m a ssgmuticant F-value |72, 4070 = /.20 p< 0],
which led to the rejection of the null hvpothesis. In other words. the level o which reacher rrainzes perceived teaching as
being a sterectyped career has a ssgmuficant wflvence on their artitude towards their programme. The sigrificant F value
promoted a post hoe analyss nsing the T S0 method This analysis showad that teacher tranees with high percerved level
1o which teaching is stereotvped differed significantly (p = .03) from those with low and average levels of perceptions mn
thewr attitude towards their programme The higher the level te which they percerved teaching as bemng stercotyped, the loss
favourable therr attirude tow ards their programime. In the case of artitude towards teaching. the analveis resulted 1 a
significant F = 3.40, p < .0, which azain led to the rejection of the null hvoothesis. In other words. the level to which
teachsr trawess percerved tmchmg as bemng stercotyped has a significant influence on thewr att:tnde towerds teachung.
Given the eipnificant Fovaluz a post hoc analysie using the LSD method was done. Thie analyeis zhowed that teacher
frainees with luga percerved level to which teaching s stereotvped differad sagnificandy (p = .00 from those with low
and avelnge levels of perceptivns m thenn altiiude wwads lt'i-{."'liuJ Fur teachen nainees” peaceived economme status of
teachers, the ANOVA resulted 1n 3 non sigmificant F = 1.73, p =05, influence of the level to which tzeching 15 percerved
as being stereotyped on the perceived economic status of‘[edchem. Considering their perceived social status of
teachars. the analvsis showed a significant miluence, F = 173

VA7, o= 00, of the level to which teachinz 1s perceived as
ey stereotyped on leachien Leness” perception of the social status of the eacher. The sipmeGeant F-valuz called fo1 a
poet hoc anzlveis and nang the lzas: cipmficant difference (LSD) method it was found that students with a perception of a
high level of stereomvpmg teaching difter sigmificantly (< .04} with thoss who percerve average and low levels ot
sterzotyping eaching in their ]JEr-cepuon of social stams of Ir.i‘ﬁch-‘l:» The anelyszs showed that generzlly. the higher the
level to which a teacher trainee percerves teachmz as a stersotyped cateer, the lower hes'her percervad social status of
teachars

Table 2: Onz-way Analyss of Vanance (ANOVA) of Influzncs of Percerved Level of Stercotype of Teaclung as a Carcer
on Teackers Behavicur by TTB Education Students.

';?' Pereoived
g Lewel o Source of Variation
& ‘Wnilch 5. Std. 38 ar M3 F 3h.
Teaching = n Mean el =rrmr
Starectyped
g 3 | ow 52 .02 2.4 297 Batween Gmips 6069 2 3454 5.04 003
)
= 1 ] 0 240/ G 5
z g Average 188 953 203 148 Within Groups 240)6.63 409 5.88
32
% @ High 162 882 284 223 Total 2478 35 i
Total HM7 0 4R 4%
L= g £ Low 42 7555 1114 172 Botwesn Goupe  2029.57 2 1214.54 575 001
o

125 7218 11A4 1M
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Average

\Within Sroups

High 90 RE1Y 1333 192 42731.04 284 15040
Total 287 TOGE 4231 074 Total 4476004 285
Low AT R2 IR 3 18 Betwesn Sroups 2342 84 3 117142 725 00
Average 143 4824 1059 089
Within Zroups
. . R F1749 R4 M7 .
High 130 4445 1430 127 161.87
Taotal 320 47 2498 072 Total h3RG2.39 313
Low &1 1267 3.81 488 Between 3roups 156.38 2 78 1% 546 o5
Average 180 1235 3M 0.z5
\Within Sroups 5004 26 405 -
. 167 1119 4.2 0.33 14 33
High
Total 408 118z 383 019 Total AE60.65 407
A .R 2 52 g . y
Low G 3.21 a2 0.19 Between Eroups - 1 3 3G 173 470
Average 192 347 1.23 0.0%
Within Sroups n
High 72 321 16 012 A9 A a7 708
atal 430 336 144 i otal HH6.42 424
Low B 458 143 09 Between Groups o8 b 3504 17.37 000
Average 134 4.3 1z 0.08
Within Groups L2z 14 402 2.02
lligh 167 .58 &7 013
Total 411 404 1.43 0.07 Total £93.212 417
Low S 2632 TED 1.00 679,38
Belwes=n Sioups ’ < 3349 F4 fE1 unm
Average 176 2549 584 044
\Within Sroups TN T 3a2 467
High 154 2301 724 058 1706071
Total 30 2461 68 030 Total 1773999 284
low yo44d Azl L Between Groups 3335 2 1657 773 004
Average 1 418 1.335 0.10
i Woithin = o a2 7. k] 3
High 112 373 &1 012 Nithin Sroups 093374 432 25
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Tatal 136 A4.05 143 0.c7 Total 967.02 A3

i R o 7 q _ - ¥ i~
PF Low g2 1388 81 027 Setvieen Goups 79,64 2 39.02 462 010
w =
L5 Avemoe s HZ LE) UL
2 =
U VVITTIN Groups - .

= High 184 1250 329 06 3366.05 Y,

Tatal 307 128 203 0.15 Total MTe 58 06

In the case of thewr willingness to teach, the result of the avalysis showed a sizoaficant influcnee, F — 7,67, p < .01, of the
level to which reaching 1s percervad as being siereotvped on teacher trainess level of willingness to teach. Follewing the
sigmificant I-value a post hoc apalvsis was done vsing the least sigmficant difference (LSD) method. It was founad that
teacher trainses with a perceprion of a lugh level of srereatvping teaching differ significantly (p = 0171 in ther willngress
W teach fom those who perceived average and low levels ol siercotypg teacling. The analyses genztally showed Ll
the higher the level fo which a teacher trainze perceives teaching as a srerentiped rareer. the lowsr s her willingness 1o
teach.

When 1t came to the amount of effort they put mto the programme. the result of the analy:is showed a significant
influence, F = 7.73, p < .0/ cf the level to which teaching 1s percetved as being a stereotyped career on the amount of
effort teacher tratness put mro the pregramme. Given the sygnificant overall F-value, a post hoc analyeis vsing the least
sigmificant cifference (LS method was donz. This again showed that teacher trainees with a perception of a high level
of stereatypimng teaching differ sizraficantly (p < .0J) in the amount of effort they put 1nto the programme from these who
perceived average and low levels of stereotyping teaching. The analyvses showed that gensrallv the higher the level 10
which a tecacher traince perecives tcaching as a stercotyped carcer, the lower the amount of effort he/she puts into the
teacher ITALNNEZ ProZranumne.

Far pereeption of the usefulness of the programme. the result of the ANOVA showed a siznificant influence, 7 =
462, p = .01 of the l2vel to wluch teaching is perceivad as being stereotvped cn teacher trzinees perception of the
usefulness of the progranume. The s.gaificant I-value called for a post hoc analysis and wvsmag the least significant

differance (T.5TY) methad it was found that teacher trainses with & pareeption of a high l=vel of stereotyping teaching
differ sigmilficantly (o = .00 1 then pereepion of e wselulness ol then leache: naming progranare Gom those who
perceived average and low levels of stereotyping teaching. Generally, the analvses showed that the higher the level 1o
which a teacher tramee percerves teaching as a stereotyped career, the lower his/her perception of the usefulness of their
teacher tralung prograrme.

In summary, JB teacher trainees have confirmed that teaching is a highly stereotyped career in Botswana and this
percepiion has been s2en to have insignificant influence on their ranking of teachmg as a career and thew perception of the
econormic status of the teacher but to have significant influence on their perception of the sffectiveness of their training
programme; on thewr metivation to aclievs m teaching, en attitude towards the programmea: on atiitude towards teachmg;
on the perception of social status of teachers: on their willingaes: to teacl: on the amount of effort thev put mnto the
programme:; as well as on ther perecived usefulness of the programume. Generally, the higher the level to wluch UB
teacher tramnees pareeived reachime as baing stereotyped. the less they are atfectively disposed toward and are willmg to
wvest Both cozitively and affecuvely in the training programme as well as o their teaching

DISCUSSIONS AND RECOMNMENDATIONS

emz rammed into a stereotypead career has been shown to influence one’s perception of and behavior in the career. Thers
are levels to which UB teachers tramnses perceive teaching as being a stereotvped caresr and though these levals relace
insignificantly to ther renking of teaching as a career, thev have sigmificant mfluence on: the effort thev put o the
programme. their attituds towards the trammmng programme, the level to which they percerved ther programme to be
usetul. ther aclhievement monvanon. athitudss towards teaching and willingaess to reach.
Tle stercotype vicw of teaching es a catcer by Botswana secicty creatcs a psychologically hostile working
environment within which teachers operate. This reduces teachers cozmtive and affective mvestment on teachme and
learmung by ths teacher and the teacher trawees. It buulds a load of lugh psychelog.cal pressure on the teachers” head and
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some tend to ‘choke’ under such pressure. Their work suffers as such pressure tends to ‘compromuse performance’
{Dobbs, 2007). Some boggle under such psychological pressure and quit the profession while some stay back miserable
and under-productive. Consciously and unconsciously. teachers get choked under the societal expectation and hence
pressure-induced performance decrement results. Hence. Botswana society 1s contributing to the poor and deteniorating
performance by our children in school by disenabling our teachers by negatively stereotyvping teaching as a profession.

To the question of whether negative stereotype of the teaching profession affects the performance of teachers
during traiming and at work. this study gives an emphatic “yes™ answer. It significantly affects the main human resources
in the educational process. Thas leads to a significant reduction in professional prowess of teachers because their sense of
professional self is not sustained by the evaluation of the society. Stereotvpe belittles teachers as it deprives them of the
means of sustaiming the sense of self. But come to think of 1t. are teachers professionally mferior? How can inferior
professionals produce members of “superior’ callings? (Steven et al.. n.d.).

The findmgs of this study confirm DeRouimn, Fritzsche and Salas™ (2003) wview that ‘stereotype threat may
interrupt learning during traming and, as a result, reduce traiuing effectiveness’ (p.1). Teachers feel somewhat alienated
from the society; they are confused. frustrated and rendered powerless by their perceived low status within the society.
The society's negative stereotypic view of teaching activates negative feeling in performance situattons and hence
teachers experience underperformance under the influence of stereotype threat (Good. Aronson. & Harder, in press).
Sinclair (1990), as well as Heafford and Jennison (1998) see the stereotyping of teaching. diminished status. expanded
teaching load, declimng provision of resources and working conditions. as crucial factors that generate dissatisfaction, low
commutment, low morale among teachers and these greatly distracts them from the enjoyment of teaching.

The society, which 1s the ultimate stakeholder 1 education. has contributed 1 no small measure to the alienation of
the people at the very hub of the education process — the teachers. The quality of education in any syvstem cannot be higher
than the cognitive and affective dispositions of the teachers in that svstem. Findings of several studies have shown that
learners’ performance depends significantly on these qualities. The level to which the teaching profession has been
stereotyped by the society itself erodes these qualities. “As the society makes her bed. so shall she lie.” It 1s the society
that provides for her education system and 1f that societv turns around to deprive its teachers of the psychological
foundation for the attainment of success by looking down on them then she deserves the consequences. Teachers are the
very people that matter most 1 the operation of such educational system.

According to AARE (n.d). the prunary motivation for teachers to remain in the profession 1s the satisfaction and
enjovment they derive from working with the students. One teacher or the other contributed 1 one way or the other to the
success of everv successful member of the society. Teachers should look at such colleagues as role models which
symbolize success for teachers. Encouraging teachers to think of themselves in ways that reduce the salience of a
threatening identity can attenuate stereotype effects. Another way the effect of stereotype threat could be reduced for
teachers 1s to modify task descriptions so that “such stereotypes are not invoked or are disarmed’ (Stereotype threat. n.d.).
Teachers should be encouraged to think about their characteristics, skills. values, or roles that they value or view as
important (Schimel. Arndt, Banke & Cook, 2004). If the chief operators of an educational svstem are inferior then the
qualitv of education in the system mwst be mnferior. Agamn, the question 1s: ‘how can mferior professionals produce
members of “superior” callings?” Teachers should be made aware that like any other professionals they are perfornung a
unique and vital function in the society and thev can and do meet highly valued standards. Such feedback increase
motivation and preserves domain identification (Cohen. Steele & Ross. 1999). Thev should view actions and views that
pose stersotypic threat to thewr profession as distractions that have nothing to do with. and hence should not diminish their
affective and cognitive mnvestment in teaching. The findings of this study concur with DeRown. Fritzsche and Salas’
(2003) contention that potentially muportant variable that can impact trainng effectivensss and that has not been
addressed in the traiming literature is stereotype threat. It 1s evident that the dissatisfaction that 1s permeating the lrved
realities of teachers indicates the existence of a serious problem that clearly warrants further research (AARE. n.d.).
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Questionnaire on Attitude toward Teaching, and Achievement Motivation

Among Students in UB BEd & PGDE Programmes.

Your participation in this study i1s solicited for the intersst the study has on contributing a solution to the damaging
consequences of stereotypimng teaching as a profession by the societv: and will be useful only to the extent to which vou
give honest reaction to every item of tlus questionnaire

Section [
1 Gender: F M 2. Programme: PGDE___ BEd
3. What 1s vour area of concentration/teaching subject?
4. Number of vears vou have taught before Years
5. Teaching 1s vour First  : Second  : Third  : Fourth  : Fifth Career choice (Tick one only) Other
{indicare)

Section II

Please react honestly to each of the following statements by ticking under one of the following options:

Statement o . :E = :E
= z = P
[Motivation to achieve in the programme; 0. =,945]
1. I am putting a lot of effort in this programme
2 I would feel ashamed if [ do not do well in this programme
3. I would hate to get someone to do all my assignments for me
4. I am determined to do well in this programme
5. I will be very proud if T do well in this programme
8. I will make do with any grade in this programme (-ve)
7. T am very excited about this programme
8. I feel this programme is zood for me
9. I am putting in all T have to do well in this progranume
10. This programme is a big waste of my time (-ve)
11. Academically. T am aghly motivated in thass programme.
3. | Ido not feel like attending cls in this programme (-ve)
14. | I have to get very good grades in this programme
15. I wizh I could get a job now and run oot of here (-ve)
16. | Ilack the urge to do well in this programme (-ve)
[Attitude towards the progranme; U =.904 ]
17 I hate this programme (-ve)
18. | This programme is not adding a lot to what I lmew already
19, I am leaming a lot of useful things through this programme
20. | I am very interested in this programme
21. | Thave a good attimide towards this programme
22. | I am happv I had the opportunity to registered for this programine
23, I like this programme
24 This is a verv nice progranune for me
25 I refer this programme to others
26 My interest in this programmme is very mimimal (-ve)
[Attitnde towards teaching; 0 =.759]
27, Generally I hate teaching (-ve)
28. I have a good feeling toward teaching
29. | Teacling is a very good profession
[Willingness te teach; d =.827]
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30. | Tnmeverreallvy wanted to be a teacher (-ve)

31 I cee myyeelf ac v effactive teache he fatare

32 T ik bw e leacle

33 Though I am wndergoing this programme 1 would prefer not to
teach

34 I cannot imagine my=elf as a teacher (-vz)

33 1 cannot wait 1o get inty my classroon: and reach nuy supils.
{Lzefulness of the programme; 0 =.744]

ELS Tome due o 3 very szeles: promramame ( wve)

37 tme el wy prolkessional needs

38 1 e 1o me.
[Effectveness of the programme; U = . 658]

30 This arogramme has not achieved its objectives in - seas (U

40 Thus oroprainme i very elleuiive i e achievernentl ol ils guals

41 Eeing a teacher tends to enhance one’s cconomic status

41 Generally teachers are of low soc:al standing (-ve)

43 Tam ontting in #11 T oy effort to do well in this programme
[Level to wirdch teaching 15 stereotyped]

44 To the socety teachmyg 13 an infericr profession.




