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Abstract

This study exanuned the extent of accomplishment of the goal of the world of work in social studies classes at the
primary and secondary school levels in Botswana. Data were collected through questionnaires administered in
both rural and wrban schools nationwide. The researchers also interviewed teachers, students, school leavers,
members of the public and the business community. Purposive, convenience and simple random sampling
procedures were emploved. The findings revealed that the goal of the world of work 13 not sufficiently achieved
due to 2 mumnber of factors such as the congested nature of the social studies syllabus, the theoretical nature of the
methods used in delivering 1ts contents, lack of equipment 1 schools and mnadequate traming of teachers on topics
and concepts related to the world of work. Several recommendations were proffered. for example the need to
review the syllabus so as to realign if fo the demands and challenges of the work world; teachers should be well
tramed so that they can adegquately prepare students for the challenges ahead, schools should be adequately
resourced with computers and other forms of modern technology and that collaboration between schools and the
business commumity be of high prionty.
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INTRODUCTION AND BACKGROUND

For as long as anyone can remember, the world of work has always been central to human lives and wital for the
prosperity of all societies. It has regulated and continues to influence the quality of life of many people around the
world (Hodson & Sullivan, 1995). In other words, human beings naturally strive for basic survival needs be 1t food.
proper housing. health care and education (Beddis. 1989). As such, those who manage by whatever means to secure
such necessities are at least assured of pleasure and satisfaction whereas the less fortunate ones experience misery.
trauma and unhappiness for the greater part of their lives. Central to the importance of work 1n human history 1s the
view that children should be ‘schooled’ thoroughly in order to be successful in their life endeavours: that education
promotes economic development. self-reliance and global competitiveness of every nation (Republic of Botswana.
1977). Todaro {1999) emphasizes the same view that:

the expansion of educational opportunities ar ail levels .. contributed to aggregate economic growth by creating
a more productive labour force and endowing it with increased kmowledge and skills; providing widespread
emplovment... income earning apportunities.. creating a class of educated leaders to fill ... vacant positions in
governmental service, public corporation private business and prafessions.. providing the kind of training ... that
would promote literacy, numeracy, and basic skills while encouraging ‘modern’ attitudes on the part of the
diverse segments of the population. (p. 300)



In fact, Thio (1986, p. 311) concurs that historically. education perfermed many funetions and the most important one
bewng to provide knowledge and skills wlile at the same tune enbancing social mobility and custedial care. Citing the
Uuled Siates ol Awenca as 4 hving exanple, bie concludes Ual gquestions such as these were olien asked, whellis
educanon can male a difference in terms of how much children learn; whether education 1s 2 useful vehicle for social
mobility. In general mest of the United States people agreed that indeed education can improve the life chances of the
poor that is the more education people have, the bigger their earnings are. ‘Lhe same smdy further shows that 60% of
the Ccllege and College bound students telt that one must have a college education m order to advance 1 a career
today.

In the context of Botswara. the mmportance of education for human development has never been down played.
Botswana believed and still believes that education can prepare voung people for better Lives by providing them with
the much needed work skills. In fact. when a child starts elementary education. he or she 1 socialized to uaders:and
that working hard ar school guarantees economic success. Since Botswana's independence 1n 1966 for instance. tere
has been an vnprecedenied increase in the mumber of prumary, jomor and senior secondary schools natiomwide.
Botswana's first National Comnussion on Education also called “Education for Kagisanoe™ was sat up in 1977 which
emphasized the need to bring education cleser to the demands and concems of the nator (Republic of Botewana.
1977). The commussion specifically spelt out that “education 1z close to the centrs of any soctety's life and concerns.
being ntunately mvolved with its culture and values, 1ts political svatem and 1ts economic arrangements” (Republic of
Dotswana, 1977, p. 2.). Alsc 10 1992, another Cormmission was set up which evenmally gave birth to the 1994 Revised
Nalwwal Policy vn Education. Its tas of ieleneuce weluded the need (o 1eview e coumby s education 1w taws of
relevance thus emphasizing the nead o idewifv the challenges and ways for its “development in the conext of
Botswana's chanzing and complex =conomy” (Republic of Botswana, 1994, p. 1). In other words, the 1994 Revised
Wational Policy on Edocation aimed at creating an education system that would effectively address the needs of the
people and manpower of the country. This commussion re-emphasized the need to re-detine the school svstem “to
prepare adequately and effectrvely these that are unable to proczed with lugher education” (Republic of Botswana,
1994, p. 1).

It was on the basis of the aforsmennoned recommendations that a number of subjects such as socizl smdies,
Busimess Stadies, Commercs. Music. Home Economics and several others found their way into the schools” curricula.
In the case of social studies which :s the focus of this study. 1t was envisaged that lezrners would develop desirable
work skills which are necessarv for the betterment of their lives by the time taey complete schooling. The notion of
“readiness” was nnderstond ta mean that the sehoal leavers wonld Fave developerd awareness and appreciation of the
valves and atntudes towards all types of work (Republic of Botswaaa, 2002). Values and athitudes embraced
“lmowledge about the economy. the processes and ergamzanion of production and the demands of working life”
(Republic of Botswana, 2002, p. 3). Furthermore, students who have studied social stadies would mtegrate different
aspects of thear knowledge from the Soc:al Scicnces such as geography, hustory, politiczl science, cconomics.
suciology, anttonopology, psvehelogy wnd plolosophy W osolve prollems and e able o uwke scund decisions
(Woolever and Scoil, 1988 & Savage and Annsiong, 2004) henee the dea it <o educale 1 sludent m social studies
would be to liberally educare an individual and to prepare a ciuzen™ (Deparmment of Currculum Development and
Evaluztion. 1930, p. 2).

Sumularly, Botswana's vision tor the tuture namely Vision 2016 reiterated the need to adequately zear
education towards the work sitaation. The visien acknowlzdges that improvements in the relevance, quality and access
would enhance economuc stability and that ultimately, Batswana would “become the best producers of goods and
services” (Presidenrial Task Group. 1997, p. 5). Put differently. improved education would crzatz emplovment
opportunities for Batswana and “raise their awareness on skills needad for life” (Presidental Task Group, 1597, p. 5).
The challenge facing Botswana’s social studies curriculum developers m gereral znd teachers 1n particular has been to
trv as much as possible to reahign the teachmg of social studies with the demands and challenges of the work world.
Cithar attempts have heen ta develop sintable instmctonal resources at the school level and tram maore teachers
enhance the acusition of the requited work skalls.

It should however be underscored that eduecational reform: 1n Botswana have alwaye revolved around the
question of youth unemplovment which to a larger degree has renained guite a thorny 1ssue. For instance about 38.0%
of voung poople aged between 20- 24 were uacmployed by 2001 [Central Statistics Office, 2001). Those aged
between 25-22 were estimated at 20.6 %6 and the figure welnded those caadidates whe were not able to continue with
lugher education. The proble of unemployinent snorg (us giouvp s hooghl o be compounded by an acole shoilage
of semor seconcary schools and voecareonal tramning insumnwioas in the coumwy. One other explananon for the
increasing rate of unemployment is that the Jumor Certificate holders in Botswzna ars not



adequately exposed to quality education in order to enter the labour market as competent participants or have not
acquired the expenience, skills and qualifications to adequately meet the demands and challenges of the work world.
As a result of insufficient skills and exposure to work challenges, the majority end up entangled in marginal jobs that
are institutionally wrregular and relatively unstable (Hodson & Sullivan, 1995). Such conditions are thought to be
deviating in significant ways from the ultimate goal of the Botswana’s social studies syllabus whose aim 15 effective
preparation of students for life, work and the range of occupations. In other words, the problem of lack of the required
work skills and employment among these voung people negates Botswana's cherished values of self-sufficiency.
mnovativeness and social justice.

In view of these educational challenges, the study was primarnily carred out to establish the degree to which
Botswana's social studies curriculum addresses the problem of unemplovment among the school leavers. This was
done by soliciting the wiews of the teachers, students, school leavers, members of public and the business community.
The study also sought to establish precisely the meaning of the concept of “students™ readiness™ for the world of work
and whether the goal itself 1s being accomplished. Furthermore, the study aimed at determiming the extent to which
teachers of social studies in Botswana have the knowledge, skills and the expertise to effectively teach 1ssues and
concepts related to the work world and the extent to which the conditions m the schools are conducive for the
accomplishment of such a goal In addition, the study intended to lughlight the major strengths and limitations
inherent m the teaching and learning of social studies and thereby providing measures that would transform the subject
mto a useful discipline worth of students™ lives.

In this regard, the study is deemed highly essential in a number of ways because in the first place, students are
naturally interested m the world of work 11 terms of how 1t 1s changing and the 1mplications of such changes for their
lives (Hodson & Sulltvan, 1995). As such, the study serves as a benchmark for future reform of the social studies
curriculum in Botswana. It should be noted that the study does not only provide theoretical modalities for the
accomplishment of the goal of the work world but does provide some msight and practical means through which this
goal can better be translated into reality. Curriculum developers and teachers as pivotal figures m the classroom would
therefore use the recommended modalities to revitalise the teaching of social studies so as to bridge the gap that is
currently evident between theory and practice.

LITERATURE REVIEW
Education and the world of Work

The role of education in relation to the world of work has always been a subject of intense debate over the vears with
some scholars arguing that education mcreased the learners opportunity for prospective emplovment while other
authors meluding Selvaratnam (1987) cited 1n (Boikhutso, 1988 unpublished) have argued that schooling tends to
make the educational process too abstract and bookish by divercing 1t from the needs, interests and problems of real
life. Callaway 1972; and Blag 1974 also cited in Botkhutso (1988 unpublished) observe that academic education tends
to promote too much rote learning of dead facts instead of equipping students with the necessary skills that will enable
them to survive. Hurn (1993, pp. 19-20) averred that i thinking about schooling we expect schools to develop
cognitive skills in students. teach cherished values and traimn students for work, vet we rarely reflect that the very
orgamzation of schooling may make any or all of these tasks quite difficult.

Illich (1971) cited mn Haralambos and Helborn (1980) caution that 1t would be a grave mistake to consider
schools as appropriate centres for preparmg pupils for work only i terms of the curnculum. In his view, students
more often than not emerge from the educational mstitutions with a vanety of qualifications, which they and others
believe have provided them with the necessary training, skills and competence for particular occupation (p.731). Illich
{1971) further stresses that pupils are only schooled to confuse teaclung with learning, grade advancement with
education, a diploma with competence (p.731). In other words. schools as learning mstitutions have not been able to
provide the much needed work skills because effective education should be a liberating experience in which
mdrviduals explore, create, develop their faculties and talents to the full (ITlich 1 Haralambos & Holborn, 1980, p.
731).

Hodson and Sullivan (1995) point to the fact that the credibility of schools as learning centres in the
contemporary era rests entirely upon the degree to which they are able to respond to the technological imperatives of
the modern work environment. Hodson and Sullivan (1995) emphasize the view that only those schools that respond
m an effective way to these challenges will be more successful in dealing with life challenges. In justifying their
argument, they cite studies that were carried outr by Penn and Scattergood (1985), Cross (1985) and Ozaks (1992). In
Penn and Scattergood’s study, the finding was that the “high level mamtenance skills requiring autonomous choices,



such as diagnosmng problems 1 complex squipment, mcrease w:th advances mn technology ™ (Hodson & Sullivan,
19485, p. 238). Cross (1985) found that the inereasing use of technology 1n the control and menitormg of production
compels workers to adjus: to important new skills includmg the ability to wilize and maintam such systems. Ozaki
(1997) acknowledged that mncreased use af high technology in the work place ocours almost everydzy hence posing a
sertous challenge for schools to sertously revise their curricula and pedagogic:] approaches.

Social Studies Education and the World of Work

The Unit=d States of America 1s one of the first countries to wntroduce sccial studies as a school discipline followed by
corntries sich as the Tnited Kingdom and several others Tn the TTnited States the snhject was il aronnd five major
themes or perspectives namely; citizenship transmission, personal development; reflective inquiry; rational decision-
macing and sacial artion (Woolever & Scott. 1998) Az citirenship fransmission, it was felt that social smdies wonld
enable young Americans become good ciizens (Barr & Shermis m Woolever & Scott, 1998). By defimtion. good
citizens are those citizens who are knowledzeable about therr government, how 1t works and their economie system. In
other werds, social studies would tramm young Amernicans to be more wnvelved 1n the munmng of ther country’s
ecanomy. In addition. social studies would inculcate mportant ideals such as houesty. equality and competition. In
this way, students would zccept personal. civic, @nd economuc responsibilities as adult members of society (Woolever
& Scott. 1988 p. 110,

For personal development, social studies would help the learner develop to the fullest exient of his or her
social. emotional. phvsical. and cogmitive potential (Jarolimek in Woolever & Scott. 1998, p. 11). Personal
development 15 considered an important dimension i helping learners set thew goals and wavs of ackieving them. The
learners should be able to solve problems thev encounter in lifs. Furthermore. social studies should expose such
leamers "o mathemstical :ssues, career awareness and vocstional skills hence enzbling them to become productive
members of their communities (Woolzaver & Scott. 1998). Social studies consist of a senes of expeniences designed to
transmuit citizenship skills to clildren. These competencies pernut the effective citizen to make informed deasions
regarding society's future welfare. The competencies mclude a range of skill areas. such as information processing
commuucation, spatial awareness. social interaction, and time concepts [McGowan, 1987).

As reflective momry zlso. social studies would develop pupils cotical thinking skills: problem selving:
scientific inquiry: discovery of inductive thinling; legal: =thical, or jurisprudential reasoning: value iaquiry; and
rational decision-making. Equipped with this kind of knowledge. students would be able to “use their full kuman
wtellectual capabilites to seek answers tc knowledge questions as well as to value questions (Woolever & Scott,
1998, p. 12). Other benefits include learners beconung more opsn-nunded thus becoming responsible members of
their commumnities.

The fifth ideal 1s that of rational decision making which was understood to mean rzflectrve and mnformed
decision making. Rational decision making was thought to wclude social action premused upon the decisions reached
(Woolever & Scott, 1998). Examining these perspectives verv closely, it is vividly clear that social smdies in the
Umnited Swates would provide life skills which would enable the yvoung Americans meet life challenges as they occur.

In Afnica, the goals of social studies were clearly articulated 1n the African Social Studies Programme (ASSPE).
However, each African country had its own plulosophy of the social studies program. In Nigena for instance, social
studies was introduced to promete total human understanding and problem solving Accerding to Salia-Bao (1990, p.
41) the discipline would enable young leamers to focus on the tetality of expenience and understanding a child gets
having been exposed to man’s problems 1n lus ervironment to develop certain basic values and attitudes necessary to
live in society.

Boaheae in Adevenu (2000, p. 182) furtaer observes that social studies in Nigena would imbibe nationalism
and unity among its diverse pogulace. This means that the curriculum would expose or teach the voung Nigerians life
skills so that they become effective members of soctety. Sumilarly, the social stndies programme in Ghana would
address 13sues of nanonal development. In this case, national development would imply the creation of employment
opportumties and improved standards of Lving among 1ts citizens. The Ghanaian leaders, championed by Kwame
Nlarumsh were convinced that if the system of education was to fulfil 1ts functions satsfactonly m Ghana, 1t musi
rest on a foundation of nationzl devzlopment. In other words, the school curricula should be more closely tied 1o
national ambition. endeavour, hope and citizenship education (Adeyvenu, 2000). In Ethiopia on the other hand, the aim
was to change the conditions of the political culture of the country by placing more emphasis on citizenship
empowenment (Boahene in Adeyemi 2000, p. 185).

Social Studies in Botswana

In Botswana. with the introduction of social studies. 1t was anticipated that such a discipline would produce



learners who are dynamic, reflective and all-rounded. Such traits of character were considered very important because
the country had just attained independence in 1966 and as such the economy was still somewhat precarious. As such,
social studies would help address the problems the country inherited from the colomial administration. Drawing from
the goals of the “ten vear basic education programme”, students are expected to develop competency and confidence
i the application of computational skills so that they [learners] could solve day to day problems . Computer literacy 1s
considered very vital for meeting the challenges of the modern work world. Viewed in this way, social studies would
effectively develop student’s understanding of busmess. everyday commercial transactions as well as entrepreneural
skills. This would further help them become more independent by not relying heavily on the government for
emploviment creation. Also, 15 the view that social studies would help leamners i1 Botswana develop desirable attides
towards different types of work to enable them assess their individual acluevements and capabalities realistically in
pursuit of appropriate career opportunities; that they would acquire knowledge, skalls. and attitudes i food production
and industrial arts for self-reliance and self-sufficiency and fusther expose them to issues of human resource
development in terms of how education affects employment opportunities within the formal and mformal enterprises
{Curniculum Development Division, 1996, p. 1-11).

Omn the whole, the demands and challenges of the work world have always been at the heart of Botswana’s
social studies curriculum. As already noted. aspects such as self-reliance, self-sufficiency. understanding of business,
entreprenenrial skills, food production all testify to this commitment. In fact, Social Studies goals across the globe
tend to emphasize similar aspects namely the acquisition of skills for personal development. problem-solving. human
mteraction and rational decision-making so as to mstil in students desirable work ethics and traits of character to
enable them meet life challenges.

RESEARCH METHODOLOGY

The study 15 qualitative. This means that data were collected through questionnaires, mterviews and observations. The
reasons for using the qualitative approach was to capture the actual feelings, attrtudes and perceptions of the people
regarding the effectiveness of the discipline in preparing voung people for the work world. Through the qualitative
approach. the researchers were at liberty to consult both official and personal documents. As a result. the findings and
conclusions were purely based on the

experiences of the participants and the weight of all the materials that were used. In addition 1s the fact that the
qualitative approach enabled the researchers get valuable information on the lustoric roots of the world of work. As
such, 1t was easter to understand the existing work situation and how education in Botswana can be re-organized to
respond 1n a positive way to such challenges. In fact, Krathwol (1998, p. 235) agreed that through the qualitative
approach. one can comprehend the perceived reality underlyving individual and social behaviour ™

Sample Size and Sampling Procedures

The studv emploved a combination of purposive, convenience and simple random sampling procedures. In the case of
purposive sampling. a total of 60 teachers (33 males and 27 females ) were selected by virtue of having been teachers
of social studies for a sigmificant number of vears (2 years and above). This sample was selected i view of the
experience these teachers would have amassed during their vears of service. The 50 students (23 boys and 27 girls)
were selected through convenience sampling. In other words, the students were conveniently available for interview.
The 20 school leavers were selected through purpostve sampling. Tlus sampling procedure was also employed 1
selecting the 90 participants from the business community that 15 30 participants from each of the business enterprises
namely primary, secondary and tertiary. The reason for this sample was to solicit their views as they are the major
emplovers of school leavers. As for the 75 members (37 males and 38 females) of the general public, simple random
sampling was used. The rationale for this sample was to establish their perceptions about the quality of education 1
terms of 1ts relevance to the work world. The advantage of employimg simple random sampling was to afford each and
every member of the general public equal chance for being selected. In this way, bias was easily controlled for
(Fraenkel and Wallen (1996). However, there were also attempts to ensure gender equity for aclieving validity and
reliability of the results. The differences that appear in terms of gender balance were considered of no statistical
significance. Also important to note is the fact that of the 20 schools selected for the study. 10 of them were 1n rural
areas while the other 10 schools were urban based. Selitshena and Meleod in Adevemi, Boiklmtso and Moffat (2003)
describe an urban area by Botswana standards as a settlement that comprises 5.000 people or more with at least 75%
engaged 1n non-agricultural activities and less for rural areas.



Limitations of the Study

The researchers were however aware of the limitations inherent inthe study In the first place, the study ic only limited
to the teacling of social studies and does not employ a cross curricnla approach to the problem of vnemployvment
among the schocl leavers. As such, it should te underscored thar school leavers in Berswana ars also exposed o other
subjects such as business studies, commerce, music, home economics, agriculture, design and technology which may
complemen: efforts made in social studies to prepare such candidates for life. However, the researchers were fully
convinced that investigating social studies as a discpline within the entire education system would shed some light 1n
terms of the extent to which wdividual subjects can contribute to the rezlization of the envisaged goal. The other
limutation worth netiag 15 of course the emgployment of purpesive and convenience sampling precedurcs. In wost
educational studies, various authors have mamtained that the two sampling procedures are somewhat vulnerable to
bias as they do not employ the chance selection svstem. However, the advantage of using them is that only those
respondents with specialized and relevant knowledge can be engaged.

DATA PRESENTATION AND ANATYSIS
Responses rom the leachers

The 60 teachers had muxed reactions as to the extent of accomplishment ot the goal of the world ot work. None ((%)
of them felt the goal 1s sufficiently accomplished. However. 15 teachars (25 %) felt the goal 1s fawly accomplished.
The majority that is 40 teachers (67 %) were of the view that the goal is vnaccomplished. Ths remaining 5 teachers
(8%) were not very sure of the extent of accomplishment of the goal In explanmg why the zoal is not sufficiently
achieved, most of the respondents cited reasons such 2s the syllabus being too congested and also the fact that the
syllabus dwells oo much on history and geography at the expense of other criical areas. For insmance, the teackers
singled out the Junior Certificate social studies Module 3: Unit 3.3 which is on ancient civilisation (Mesopotamian and
Egyptian civilizations) as the least favoured topics in the syllabus. Those respondents who felt tha: the goal 15 fairly
accomplished noted that even thongh there are topics related o the world of work in sacial smdes, the pupils are
rarely exposed to the real work environment. In this sense, the content s just too theoretical and does not help students
satisfactorily towards the achicvemeat of the goal.

Table 1: Teachers’ Responses,

Extent of accomplishment Frequency Percentasge
Sufficiently cecomplishad 0 0%

zirly accomplished 15 (2 males and 6 females) 25%(60% and 40%s)
Unaccomplished 40 (28 males and 12 females) 67%(70% and 30%)
Undecided 5 (2 males and 3 females) 8% (40% and 60%)
Total G 100%

During the interviews with teachers’ it emerzed that a aumber of issues were not well attended to. When azked how
nwch they made decisions about the content they reach and the methods they emploved. they were all wnammous m
their views that they were rarely consulied nor invelved in curriculum reform actuvies lke contriburing their ideas
about the changes they would like to see implemented m schools. A major example ziven was the ohasmng out of the
sccial studiss syllabus at the lower primary school (Std 1-4) and was replaced by the Cultural Studies syllabus.
Responding ta the question of how the newly restictured upper primary schoal sorial stiudies and Cultural Stindies
syllabi helped learners acquire knowledge about the world of work, their responses were in the negative. However,
scme teachers confirmed that they vccasionally took tlheir classes on distant field tops when funds were available -
though this was a “once-in-a-term or vear”™ event. Teachers did not zlso rule out the possibility of using the locally
avalable commumity resources in teachung the subject. Despite this effort, the mtention by teackers was not
specifically directed 2t developing learners’ awareness about the importance of the work world, but it was done more
as a matter of comeidence.



Students’ Responses

The reactions of the 50 students were to a larger degree similar to those of the teachers of social studies. None of them
(0%) felt the goal 15 sufficiently accomplished. Only 9 (18%) felt the goal 1s fairly accomplished. Majority of the
respondents that 15 30 (60%) indicared that 1t 15 unaccomplished while the remaining 11 (22%) were undecided. Asked
whether they ever had computer lessons, the majority indicated that they did Computer lessons at some point although
the lessons were somewhat scanty. Shortage of computers and other related resources was cited as a serious problem
because more often than not about 45 students would crowd around one computer. However there was a very
wnteresting trend of gender in the distribution of the results whereby 25 (83%) of girls felt that through the study of
social studies education the goal of the world of work 1is not accomplished.

Table 2: Students’ Responses.

Extent of achievement Frequency Percentage
Sufficiently accomplished 0 0%

Fairly accomplished 93 boys and 6 girls) 18% (33% and 67%)
Unaccomplished 30 (25 boys and 5 girls) 60% (83% and 17%)
Undecided 11 (9 bovs and 4 girls) 22% (82% and 18%)
Total 50 100%

School Leavers’ Responses
In addition, the researchers interrogated some 20 school leavers (10 boys and 10 girls) aged between 18 and 21 who
were emploved to find out how their education, especially social studies, has contributed to their awareness about the

world of work.

Table 3: School Leavers’ Responses

Contribution of social studies Frequency Percentage
Sufficiently contributed 4 (2 males and 2 females) 20% (50% and 50%)
Faurlv contributed O (5 males and 4 females) 45% (56% and 44%)
No contribution 6 (2 males and 4 females) 30% (33% and 67%)
Undecided 1 {1 female and O male) 5% (100% and 0%)
Total 20 100%

During the interview, both the school-going students and school leavers were interrogated about how the study of
social studies has helped them develop understanding of the world of work. Apparently some school leavers strongly
agreed that they have benefited well through their studies about the economic world. They confirmed that by visiting
some work places like industrial sites and learning about people in various economic sectors helped them understand
the work world during their days of schooling. In retrospect. they could recall their visits to places like the Botswana
Ieat Commission, Game Reserves and National Parks where they leamt about the roles of people who work there.
They also mentioned the importance of career fairs as some of the school activities that helped them gain some
knowledge about the employment sector in their country. From the results above, it can be noted that there wasn’t
much disparity between the females and males’ responses as regards the contribution of social studies towards the
world of work. Both sexes felt that social studies did contribute in some significant wavs towards their career
decisions and choices, though this did not mean that the subject effectively prepared them for employment.

Responses from the Business Community

The respondents from the three enterprises in general concur that the goal 1s minimally achieved. For instance, only 9
(30%) respondents from the primary enterprise felt the goal 1s sufficiently accomplished. As for the secondary and
tertiary enterprises, none of the respondents felt the goal is sufficiently achieved. It 1s therefore evident that in the
secondary and tertiary enterprises, skill requirements are higher than those expected of the employees in the primary
enterprise. Such skill requirements mav include among others word processing competencies, spreadsheet
competencies and utilizing multiple windows and saving documents in different file formats. On the whole, the
business community felt that the role of social studies in preparing the students for the world of work is very minimal.



Table 4: Responses by Members of the Business Community

Enterprise Sufficiently accomplished  Fairly accomplished  Unaccomplished  Undecided Total
Prmary enterprise 0 {300) 17(57%) 4{13%) (%) 30
Secondary enterprize 0 (0%3) 10 (33%) 15 (50 %3) 5 (17%) 30
Tertiary enterprise 0 (0%) (20%) 22 (73%) (7% 30

Responses from Members of the General Public

The perceptiors of the public in general wese stmlar to those of the teackers, students and the busmess community.
For instance, none {D°'o) of the mterviewees from the public were satisfied with the quality of studeants who complete
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felt the goal 15 nnaccomplished. The last 10 {H"a) were not sure whether the geal 1s accomphshed or not. Members of
the public in general felt that the social siudies progranume 15 just too short hence studenis leave scheol without having
hzd sufficient time to attamn the much needed life slalls. In fact, some members of the general public felt that the social
studies programme 1s a waste of student’s time. Some discussions with members of the community highlighted some
salient 1ssues pertaiming to the work world. When asked to comment about the quality of general education n
Botswana in preparing children for the world of work, thair commeon response was that the education in the country,
especially primary and secondary educarion does not adequatzly prepare learners for empleyment. Surprisingly, they
made comments about the ignorance of some students and school leavers who did not know what jobs taey could do
when ‘hey left school.

Table 3: Responses by Members of the General Public

Extent of accomplishment Frequency Percentage
Sufficiznrly accompl:shed [1] "o

Feirlv accomplished 20 27%
Unaccomplishec 45 60%o
Lndecided 10 13%

Total 75 100

Adequacy of Social Studies Teacher Training in Betswana

On this aspect, none (0%) of teachers felt they had recerved sufficient training to equip the learners with the relevant
work skalls. Only 13 (22%4) felt hcy were fal—h trained 1n this aspeet. The majority that is 42 (7024) felt that they were
not trzined at all while the semaning 5 (8% were not sure whether they had recewved the necessary traming to meet
the goal oI the world of work. One of the findings was that zlthough the teachers taught social studies as an area of
speciality, not all of them specialized 1n social studies during thew traiming. This s the case wrh the graduates from
the University of Botswana who either did history or geographyv as their areas of specialization. The umversity
graduates :n particnlar indicatec having problems of understanding the syllabus as compared to those who graduated
from the colleges of education. In addition to the traiming of teachers. the researchers chzerved that students” written
work, which includes class exercises. assignments, tests, and examinations did not reflect much on the issues of the
world of worle.

Table 4: Social Studies Teacher Training in Betswana

Adeguacy of training of Social Studies teachers Frequency Percentage
Sufficiently trained 0 (%o

Fzarly rramned 13 22%
Untrained 42 10%
Undecided 5 3%

Total 60 100%




The techniques used by teachers m meeting the goal of the world of work did net vary significantly. Data show that
the mazjority of teachers were still voked to the conventional techniques such lecturing (13%). as group work (53%)
and class discussion (20%). The other techniques that are considered very essent:al such as community projects and
visits o the woirkplaces appear 1o be the least favouwred. However, about 12% of the teachers mdicated that they
sometmne involve the students i career awareness sctivities. The problem of lack of time was cred as a major
constraint to effectively accomplish the goal of the world of

work It also emerged from the mterviews with teachers that the methodolegies they used for creating
awareness about the world of work were linuted. This however did not appsar as 2 surpnse to the resezrchers because
the methods that were commonly used by the teachers were teacher centred. In order to raise awareness about the
world of world, 1t 1s imperztive to get students to continuously mterzct with the work places and the workers or rather
vistt these places so that they get first hand information about what 15 going on 1n the world of work. Getting learners
mvelvad in commuraty projects and work-simulations mayv create mterest i the learners about the sigmificance of the
world of work.

Table 5: Social Studies feaching echnignes

Techniques nsed by Social Studies teachers to Freguency Percentage
accomplish the goal

Comummmty projects 3 3%
Work-simulations 2 3%
Visits to companies 5 8%
Career fairs 7 12%
Class discussion 10 17%
Group work 25 4%
Lecture g 1%
Total 60 100%%
CONCLUSION

The tindings reported n the study raise concemns that need thorough consideratien by all socizl studies practitioners
mcluding teachers. field education officers, curriculum and pelicy makers 1n Botswana. If 1s evident that social studies
teaching in primary scheols and at the jumor sccondary school level docs not sufficiently and cffectively preparce
learness for the mtended goal of the world of work. As reflected 1n the findings of tlus study, the majority of social
studies teachers continue to resist changs in their approaches to the teaching of social studies content. Evidence has
further shown that the teachers are contimally voked to the use of conventional techniques of content delivery such as
the lecture, class-discussion and classroom group work. Techmques that are deemed cntical to the acluevement of the
goal ol the wold of work such as mvolving leatners in connnunly projects, work-simnulalions, visils W cotnpanies il
others are seldom accorded much attention and this makes 1t virtually impessible for the majorsy of learners to relate
school life to situations outside of school.

The relationship between the world of work and the discipline of social stadies 15 seen as a convenient means
of helping the learners. who are tomorrow’s citizens realise the importance of work so that they can make wise
decisions and choices for tfheir lives. Any effort made in this direction by all the stakeholders for the fumure of our
children would not only help them gain knowledge but also help in reducing the apparent increase i the disinterest
shown by come students 1n social studies. The other posttive result of thus approach to social studies as shown m
research 1s that students are interested i work-related subjects and can be taught about work and other economc
CONCEPTs.

Simularly, despite Botswana's government efforts to reform the entire education svstem, 1t 15 evident that very
little of such =fforts take place 1 social studies classes. It 15 also clear that the teachers of social studies in Botswana
contune to be more concerned about fimshmg the syllabus to enable the students write the exanunations wnstead of
actually helping them develop the envisaged life skills. Such a scenario points to the fact that the metheds, techniques,
and strategies applied in Sccial Studies classes i Botswana over the vears have not helped the lzarners i an effective
way to accomplish the goal under investigation. Drawing from the National Council for the Social Studies (1993, p.
216-218) “A vision of powerful teachung and Learning i the social studies: Building Social understanding and Civic
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efficacy”. Social Studies teaching 1s powerful 1f 1t 15 meaningful, integrative, challenging and active. Meanmgtul
instruction emphasizes depth of development of umportant ideas witlun appropriate breadth of topic coverage and
focuses on teaching these important 1deas for understanding, appreciation and life application. Integrative instruction
teaches skills within the context of applyving knowledge. It includes the effective use of technology to enhance
student’s learming Challenging instruction models seriousness of purpose and a thoughttul approach to mquiry while
active mstruction requires a confinuous update of the subject matter and related pedagogical knowledge needed to
teach the content effectively. In this way, teachers would not just be delivering the content for the sake of the
examinations but to help learners think inductively, deductively and reflectively.

Initially, when developing social studies unit plans, 1t 15 mmportant for teachers to consider some imtiating
activities, literature related activities and culminating activities to raise learners™ awareness about the work world. In
this respect. careful selection of several cross curricular activities prior, during, and at the conclusion of a thematic
unit will provide your students with a plethora of learning opportunities and extensions that enhance the literature and
make the unit relevant and meaningful about the work world. For instance activities like excursions, field trips. and
visits to places like the post office, banks. industrial sites. etc. would create a better awareness about the importance of
the work world. Alternatively. an invitation of a resource person such as a police officer. social worker. nurse, bank
manager, etc would m essence enhance the quality of leaming. Conversely. whereby teachers do not make any etfort
at all to mtegrate and relate social studies content to the outside world may result 1 learners not understanding more
about the world around them. In other terms, worle related slall areas, such as information processing, critical thinking,
problem solving, communication, spatial awareness, social mteraction, and time concepts are very important to teach
in secial studies (MacDowell, 1977).

Of major concern however, 15 the 1ssue of lack of coordination, commmunication and consultation among social
studies stakeholders 1n Botswana especially dunng curriculum development and implementation. The teachers
observed that they are rarely involved m the process of curriculum development. More often than not. the syllabus 15
imposed on them from above. Adherence to the top-down approach has resulted in the syllabus not easy to handle. As
pointed ont by most teachers, the syllabus tends to be too congested and mn some cases dealing with 1ssues that are not
very relevant to the current needs of the nation. As noted. topics such as the Egyptian and Mesopotamian civilizations
recur as some of the areas that need to be expunged from the social studies syllabus.

The use of ungualified teachers 1n social studies classes 1s also very common 1n Botswana. This 1s particularly
the case with the graduates from the University of Botswana who are assigned social studies classes to teach. The
assumption bemng that having majored m Geography and History automatically qualifies them to teach social studies at
the Junior Secondary School level As captured in the study, some of the Unuversity of Botswana graduates expressed
difficulties conceptualizing certam topics in the svllabus because of lack of familiarity with the subject content. In
other words. 1f such teachers do not know what to teach, nothing more can be expected of the learners. A sinular
finding was reached in a study that was carried out by Adevemi, Boikhutso and Meffar (2002) on Citizenship
Education in Botswana m which the graduates from the same institution lamented lack of understanding of certain
topics and concepts related to citizenship education.

Furthermore, the question of resources such as modern technology stifles student’s performance mn social
studies classes. Such resources include the availability of computers. As outlined m the study, skills such as word
processing, spreadsheet and saving documents 1n different file formats will remain key throughout the 21 century. As
such any attempt to accomplish the goal of the world of work 1n social studies classes without mtegrating technology
will remain a nightmare.

RECOMMEXNDATIONS

Several recommendations were reached. The first recommendation calls for a thorough review of the methodologies
that are used by social studies teachers in Botswana. This is in view of the fact that from the outset social studies was
inappropriately lumped together with the so-called general subjects mstead of being treated as a practical subject.
Practical subjects are those which involve hands-on activities such as design and technology, art, home economics,
agriculture, and others. In this regard, the study recommends that if social studies 1s taught in a manner which 1s more
practical, teachers would have an opportunity to explore and deal very effectively with all practical dimensions of the
discipline which have been 1gnored for too long. Learners would be afforded an opportunity to take part in community
projects, visit companies, get more involved in career fairs and other activiries that can fully develop them
intellectually. It should be underscored that effective teachers of social studies are those who are able to concretize
their teaching so that 1t becomes more realistic and meaningful to the learners. Changing from the general to the
practical aspect will further encourage teachers forge closer links with the business community hence making teaching
in social studies more focused, reflective and effective. There is no doubt that the essence of social studies teaching 1s
to maxmmize student’s expectations and performance as they go through the difficult process of leaming.
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The above recommendation however, has serious implications for assessment and evaluation. In other words,
if social studies 15 to produce learners who are competent and confident in the application of compurtational skills,
develop student’s understanding or appreciation of business, everyday commercial transactions, entrepreneural skills,
desirable attitudes towards different tvpes of work, then the assessment and evaluation techniques that are currently
used by most classroom teachers must also be reviewed. Furthermore, if social studies 1s to help learners acquire
knowledge. skills. and aptitudes in food production and mndustnial arts for self-reliance and self-sufficiency and further
expose them to i1ssues of human resource development. methods such as excursions, field trips and other hands-on
activities should be employed so that classroom knowledge connects well to practical realities outside of the class
where the world of work exists. Through this approach. the use of modemn technology particularly computers. and
other modern forms of technology would be understood by all the learners and they will realise how much these
technologies have positively impacted on their lives. They will inevitably learn about the different career opportunities
that exist 1 various organisations, safety and improvements 1 work places, workers nghts. etc. In this sense, the
government of Botswana through its Ministry of Education and Skills Development should ensure that enough
resources are provided to schools so that learners can use them to effectively acquire the needed work skills.

Furthermore, the Colleges of Education and the university should revise their syllabi or teaching modules and
realign them to the demands and challenges of the work world. The purpese 1s to ensure that the graduates are
adequately tramned to be more confident once they become teachers. In other words, to fully accomplish this goal
entails among other things improving the conditions in the schools, revising the curriculum, tramning teachers and
lecturers and providing relevant and quality resource materials.

It 15 further recommended that social studies should only be taught by teachers who have majored i 1t 1f
positive results are to be achieved. The recommendation 1s based on the view that only those teachers who understand
the subject can teach it better than those who have not been trained to teach it. For example. graduates from the
Umiversity of Botswana particularly those who majored in History and Geography expressed difficulties
conceptualizing certain social studies concepts. In other words, such candidates are not competent to teach social
studies as a subject in schools. In fact. most of the graduates from the University of Botswana tend to depend heavily
on the graduates from the Colleges of Education for content clarification.

The other recommendation 1s the need for thorough review of the syllabus to avoid content congestion and
provide more opportunities for practical work. The social studies syllabus should focus more on those aspects which
are deemed critical to the socio-economic needs of the countrv and its people. This 15 what real learning 1n social
studies classes should do for the citizens. In this respect. thorough consultation with the teachers 1s very essential so
that the whole process of teaching and learning reflects the teacher’s beliefs and actions in the classroom.

Lastly, partnership in education 1s very critical. In other words, the community should be more visible m the
articulation / restructuring of programmes and syllabi so that whatever 1s taught in the schools has some relevance to
the world of work. Effectrve partnership in education will encourage students develop mnterest in their school work and
make education much more relevant to real life challenges.
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