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Despite reports that suggest
a lack of a reading culture,
a survey of a group of 12- to
15-year-olds in Botswana
indicated that reading for
pleasure and for academic
purposes was widespread
outside junior secondary

schools.

Arua E. Arua | ComfortE. Arug

l {epnrrs af the poor reading culture of Batswana appear periodically in the

popular media, especially the newspapers see Bapuraki, 2006; Hosia, 2007;
Seboni & Swartland, 2009). These impressionistic reports speak of an alarming
detenioracion in the culture of reading in Botswana. In the sense in which it is
emploved, “poor reading culture™ means lack of a reading habit ameng chil-
dren, adclescents, and adults, both educated and illicerare. The label thus en-
compasses complere illiceracy, funcrional illireracy, and aliveracy (Sisulu, 2004,

Withour supporting evidence, the poor reading culture label is difficult
o ustity for any population group in Botswana, Consequently, wee, in this ar-
ricle, inwvestigate the holiday reading behavior of some junior secondary school
students in the country to ascertain the extent to which the label applies to
them.

As school holidays are typically periods when leisure reading, also de-
scribed as “woluntary reading, spare nme reading, recreational reading, m-
dependent reading, reading cutside of school, and self-selected reading™
(Hughes-Hassell & Podge, 2007, p. 22 takes place, the researchers expect
the students in this study to read for leisure during the holidays.

Literature Review

Cronsiderable attention, even if impressionistic, has been paid to che lack of a
reading culture in Africa. Many leaders and opinion pleces have been devared
o the subject in prominent dailies and news blogs in different countries of
the continent (see Glogowsky, 2008; imoh, 20090 The concerns of the re-
pores are usnally the same, which are that many people, irrespective of their
age, gender, and education, do not read; the enabling environment for the
development of a reading culrure does not exst, as books are scarce and unat-
fordable or unsmtable for the diverse groups thar need them; and government
hardly ever ensures thar reading materials are available. Tt 15 1 this contesxt
that the report of an mitiative by 2 vouth group to provide 10,000 leisare
reading materials to rural areas thought to be most acutely atfected by the lack
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More than two decades
later, the finding that
secondary school
students. in this
instance, read to pass
their exams rather
than for pleasure hag

beem reiterated.

of such materials (Bapuaraki, 2006)
can be undemstood. Many other
mitiatiwes follow a similar trend.
The litexature on reading cul-
rues from sosrme parts of Africa mir-
rors the aforementioned concerns.
Iru South Africa, a large population
15 either Wlirerate or aliverate, partly
becanse of the country’s unsavory
historical antecedents (Sasulu, 20047,
Masekes and Thumbadoo  (2003F)
noted the declining rmumber of read -

ers m South Africa and atinibuted at
o “the dwindling bock buving cul -
rure and culture of read ing generally™ (po 410

In Swazland, one of South Africas neighbors,
Dilamuim (2003} actribured the lack of a reading culture
to the fact that “students come from 1 non-reading
culture both at home and at the primary school™ (pp.
31-32). Scholars in the East African country of Eemrya
do met understand why their country, arguably the
most educationally advanced i the region, does not
have a good reading culture (Mbae, 2003Z),

In Migena, Marimho (2003) cited numerous fac-
tors that contribure to the problem of reading failure,
inchading an unhealthy leamning environment, exces-
sive relance on government, poor quality of educa-
ricnal input, and “unavail ability of bocks for reading
widely and for pleasure” (p. 8). Olicfe (2003) alse
mentioned book poverty as one of the factors respon-
sible for the lack of o reading culture in Migeria.

The research on readng culture in Botswana 1s
not different from that of che rest of Africa. Molosiwna
(2004, 2007), citng Botswana's oral culture, present-
ed the view that a reading culture does not exist inthe
country. Fgoadintsl and Parsons (1989 cited expen-
sive books and the lack of new and interesting baoks,
especially in Setswana, Botswana'’s national language,
as two of the reasons why readers have lost interest
m readmng, Additionally, these researchers indicated
that a low level of literacy (see Sisulu, 2004) and the
lack of ele=ctricaty, presumably in the rural areas, also
contribure to the problem.

However, Jongman's (1993} case stady showed
that althcugh there was an excellent collection of
fiction materials i the Manng Commmanity Junior

Secondary School library, the students were reluctant

to read them. This reluctance to read fiction has been
attributed to the finding that reading 15 not for “rec-
reation bur for concrete achievement in the academ-
ic or material sphere”™ (Kotel & Milazi, 15984, p. 30
Mere than twa decades later, the finding that second-
ary school students, in this instance, read to pass their
exams rather than for pleasure has been reirerared
(Arna & Lederer, 2003; Arua, Moanakwena, Fogers,
Tierney, & Lenters, 2005)

Like Jongrman {1953}, some researchers have noted
the diminished role of the lbrary in prometing a cul-
rure of reading in Botswana. Many people, even those
wha can read (see Sisula, 2004), do not use the library
(Melamelang, 19823 A recent situational analyss of
secondary-level education in Botswana supporms this
finding (Arua et al, 2005), which may be becavse the
libraries are imaccessible (Kamber=lis & Albert, 20075
They contain very few books, lack trained libranans
and medern equipment, and have few assthetic features
to make them attractive o readers (Arua et al., 2005

In view of these factors, this study addresses the
pertinent question, What can be learned about the
reading behavior of junior secondary school students
(ages 12-15) dunng the second-term haliday (Auguse 12
o Septermber 4) of 20067 We attempt to answer this
question against the background of the perception of
the poor reading colture described previously.

A holiday is a leisure period thar has to do with
achieving waried forms of emotional satisfaction:
pleasure, release or escape, self-discowery, emcive-
ment, mastery, of ¢hallenge (Fraus, 20000, It thus in-
wobves freedormn mn choosing what cne wants to read,
and reading widely from a wariety of sources, mot
just hoakes (Hughea-Hassell & Rodge, 2007, Mellon,
1990). We dizcuss the kind of reading the students
engaged in during che holiday period.

Data Collection

Dhara for the study were collected by means of a ques-
ricnnaire administered o 121 junior students in four
qnior secondary schools in Gaborens, Borswana’s
capital cary. The questionmaire 15 useful for collect-
ingr data very quickly (Kumar, 1999). For this study,
the dara had to be collzcted immediately after the
hol iday period; atherwise, the reading ewents that cc-

curred during this period wonld become hazy in the
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students’ minds. Addinicnally, the questionnaire was
a useful means of getting a broad and representative
view of early adolescents’ reading behavior in junior
schisols in Botswana.

Four unior schools (designated LPEC, LEC,
M]J55, and GJ55 to preserve their anonymityy were
selected for study. Two of them (LPEC and LEC) are
private, whereas the other two (M]55 and G]J55) are
public. Generally, prrvare schools are expensive day
schools, and the fees they charge are bevond the reach
of most low- and middle -income carmers in Boswana.

Public schools are buile, funded, and run as day
schools established within reach of students in a par-
ticular location; the government charges very low fees
for locals and waives the fees for those who cannot af-
ford them. The government also provides all the mare-
rials and facilities for all the students. The schocls used
in the sudy are thus representative of all the junior
schools of Gaborone (and other parts of Batswana).

It 18 vsnally difficult to collect data from schools
in Gaborone, which s the site of Botsarana’s sole uni-
versity, becanse they are overused for research. The
schools from which data were collected wers those
whose principals were agreeable to the research study.
The classes from which the data were collected were
selected n a similar fashion. The classes chat could
afford to expend approximarely 45 minurees to fill out
the questionnaire were used.

Accordingly, dara were collected from form 3
(the equivalent of LLE, grade 10) of LPEC 27 stu-
dentg), form 2 (L5, grade ) of LKC (19), form 3 of
M55 (35), and form 1 (LLS. grade 8) of GJ55 40). As
15 evident from the figures, clas sizes are considerably
higher m the public schools (Le, M]SS, G]55).

The questionnaire contamed  the  following

questions:

L (a) Dnd you read during the last holidaw® (h) If
you did, did you enjoy 7 {c) If you did not
read, why not?

2. {a) If you read, what materials did you read? (b)
Where did you do the reading?

3 Ind wour parents/ablings read during the holi-

day pericd?

4. Ind your parents/siblings buy reading marerials
fior you?

&.Is there anything abour reading that vou wish
to say?

The questions, which are generally open ended,
allowred the students to express themselves freely and
thus mitigated any disadvantage of using the ques-
tionmaire o collect dara. As Cohen, Manion, and
Meornson (2003) noted, open-ended questions may
clicit “gems’ of information”™ (po 265) that could
make the data richer.

The questionnaire was admimstered to the stu-
dents by one of the researchers. In all of the schools,
both the researcher and the class teachers were present
while the students filled our coples of the quesnon-
naire. The researcher immediately collected the ques-
tionnaires after each session. In one school (LEEC),
however, some of the students did not understand
what some of the questions entailed, and the teach-
er, who could speak Setswana, the local language,
explained the rask to them. Although a Lmiration,
such explanations are necessary, as Condy (2008) has
shown, when linguage ditficulties arise during ques-
tionnairs administration.

Finally, as alreadwy indicated, the data elicited re-
lare o stadents’ reading activities and behavior during
the second-term holiday of 2006, which was of three
weeks' duration. The findings as they relate o stu-
dents are not demarcated along gender lines, becanse
the authors are interested only in the general pacterns
of behavior for all students. However, Maoftice and
Warrella (1992), Simpson (1996), and Tatum (2005)
have rightly shown that gender consideranions i ado-

lescent reading can be mdependently pursued.

Findings
Holiday Reading and Enjoyment
An overwhelming majoricy of the students sampled
(87%) read during the three-week holiday under re-
wiew (question 1a). This high percentage was replicat-
ed mn all the schools used n the study: 85% for LPEC,
4% for LEC, 86% for M]SS, and 92% for G]55.
Almost all the students who mdicated that they read
also indicated that they emjoyed reading (question 1k}
(100% in LPEC, LEC, and GJ55, and %3% in M]55).
Sixteen of the students did not read (guestion 1c;
13%), and they cited warious reasons for not doing so.
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Five of these students weent £o the cattle post fsquuva-
lent toe a catele ranch) to look after their fathers’ cattle,
ane helped out in the parents’ shop, and four said they
were watching velevision, plaving, or sneertaining
friends. Another four, who did not specify any ac-
rvity, said they either had no time or had too many
distractions.

Materials Readl and Location of Reading

Beegarding responses to question 2a, Table 1 and
Figure 1 show that notebooks of class notes were the

mmost widely read marerial duning the haliday pericdl
{7435 of 105 students). This was followed by nov—
els (47.6%), textbooks (Le., prescribed subject cexts:
371%), storybooks (Le, short staries; 276%), newspa—
pers (23.8%), and question papers (Le., previous exanu
and test questions; 5.7%)L

A cloge look ar Table 1 and Figure | shows that
the pattern already indicated is replicated i eachs
schoal. Moteboaoks are the most widely read materials

n all of the schools, szcept that at LEC, they haves
the same raring as nowvels. Ar LPEC, textbooks andl

Table 1 Number (and Percentage) of Jumior Students in Caborone, Betswana, Whe Read
During the Second-Term Holiday of 2006
Frivate schools Publiz schools

LPEC LKC MISE GJSS Total
Taxt read [n=24) fn=14) =300 [n=3T) (M= 105}
Textbocks 1EIEZE 214.2 141487 Z(21.6) =R e i
Maoteooks 23 85.8] T IED.O) 25iB3.3 Z362.21 THIF43
Mowels 15 2.5l T IED.O) 2300 13 51.4) B0 478l
Starybooks 937l (2141 41133 133800 20278
Mewspapsrs Jzan 4(28.8) 8287 EilE.2] 250238
Question papsrs 4187 0 0.00) 2067 0.0 Gi(5.7

Mata, LPEC, LEC, MUSE, and 5155 are peeudonyms for the four schocls in the study. Cusstion papers are previous exam and test

questions.

Figure 1
the Second-Term Holiday af 2000

Percentage of Materials Read by Junior Students in Caborone, Botswana, Daring
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Mots. LPEC, LKC, MJSS, and GJSSE are pessudonyms for the four schoolzin the study. Question papers are previous exam and test

questions.
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Table 2

Private schools

Number (and Percentage) of Parenis and Siblings (of Junior Students in Caborone,
Botswana) Whe Bead During the Secend-Term Heliday of 2006

Fublic schools

(=14
1Zi8e8.7)

13 192.9)
9 84.3)

Ei42.9)

LPEC LKC
Farnily membsr {n=24
Father A 1671
Mather RN Y
Sisteris] 18 {78.00
Erotherisi 15 (BZ.EI

MJISS GJSS Total

(=300 {n=37) (W =105
12 140,00 17 (4591 45 4291
10063, 3) 2E (BT E £7162.3)
20 (56.5) 27 172.9) 74 (70.5)
22(73.3 24 [B4.9) 77 733

Mot LPEC, LEC, WIJSS, and GJSE are pssudonyms for the four schools in the study.

Figure 2

Percentage of Parents and Siblings (of Junior Séudenis in Caborone, Botswana)
Whae Eead During the Second-Term Haliday of 2000

LPEC (N=24) LKC (N=14)

B Father

B Mother

I Sister(s)
M Brother(s)

MJSS (N=3D) GJS5 (N=37)

Fote. LPEC, LEC, WSS, and GJSS are pseudonyrms for the four schools in the study,

novels are rated equally. Ar MJS5, students read more
texthaoks than novels, and at (G]55, storvbooks were
read more than texrbocks. Finally, m all the schools,
question papers were the least read material.

With respect to question 2b, all the smdents at
BAJ55 who mdicated that they read did so at home, as
did an overwhelming majority of those im the other
schools (91% for LPEC, T8% for LEC, and 95% for
5]55). Only LEC had a substantial mumber of stu-
dents who mdicated thar they read i the library.

Parents and Siblings Who Read During
the Holiday Period

All the students who indicated that they read (87%)
alsa indizatsd that eheir parsnts and aiblings read

during the holiday period. Table 2 and Figure 2 show
that more students indicated that cheir siblings (sisters
= 701.5%, brothers = 73, 3% read than did their moth-
ers (63.8%) and fathers (42.9%). This pattern of re-
sponses 15 replicated in sach of the schools, excepr chat
i three of them (LPEC, LEC, and G]55), mors sisters
were Indicated as having read during the haliday pe-
ric=d than brothers. Also, in all scheols but ome (LEC),
more mothers, sisters, and brothers were indicated as
having read than fathers.

Procurement of Reading Materials
for the Students

Table 3 and Figure 3 contain the findings of question 4
of the questionnairs administersd o students. The
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Table 3

Private schools

Number (and Pereentage) of Parents and Siblings Who Procured Beading Materials
for Junior Studends in Gaborene, Botswana

Publiz sch ools

LPELC: LK
Family mermber {n= 24 {n="14
Father 4 118.71 7 IE0.0)
Muather 4 118.71 11 [78.8
Sisterisl 12 (6000 Zila.a
Brothesris) 13184.2) 3214

MJISS GJSS Tatal
(n=:2a0 (n=2a7 (=103
7233 171459 36 [33.3)
131433 3B 51148l
10 [23.5) 16 133,21 a0 (3em
101233 120380 3TEET

Mote. LPEC, LEC, MUSS, and GJSS5 are peeudonyrms for the four echools in the study.

Figure 3 Percentage of Parents and Siblings Whe Precured Reading Materials for Junier
Studenis in Caborone, Betswana
100
80 M Father
60 M Mother
40 M Sister(s)
20 M Brother(s)
0O

LPEC (N=24) LKC (N=14)

MUSS (N=30) GJSS (N=37)

Mote, LPEC, LKEC, MJSS, and GJSS are pseudonyrms for the four schools in the study,

rable and figure show chat students” parents and siblings
bought reading materials for them. However, mare
students indicated that their mathers @#8.6%) were
nvoheed i buying the books than were their fathers
(33.3%), sisters 38.1%), or brothers (371%) Again,
this partern is replicated in all but one school (LPEC),
where the students reported that the contributions of
their siblings far outweighed those of their parents.

Junior Students’ Views About Reading
Many of the sudents (25.9% ar LPEC, 947 ar LEC,
G259% ar MJ55, and B875% ar GI55) made comments
abouat their reading, of which the majority were positive.
The students said thar reading was good and that they
enjoved it Abour 10% of the sudents had either nega-
cive views on reading or problems with reading itself.
Students who had reading problems character-
1ized reading as boring or difficult. The reasons for

this negative characterization inchided phwvsical dis-
comforts (=g, headaches, sore eyes) and an mabilicy
to concentrate when reading. The following are other
comments and questions by the students, as written

on their questiomnaires:
w | do mot understand when [ read.

m [ want to learn more about reading,
» Feading takes too long.

n Can you help me to undemstand when reading
or tocus om the thing [ am reading not thinking
abour others?

n Why do we read?

Additionally, some students teck on the role of
parents of teachers, as a couple of their responses show:

n [ wonild Iike to encourage people to read a lot
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w [ would advise all srudenes o read their books as
it would help them to achieve what they want

in the end.

Discussion

The finding that an cverwhelming number of stu-
dents read during the holiday period and enjoyed it s
contrary o the impressioniscic belief (Bapuraki, 2006;
Hezaia, 2007) that Botswana does not have a reading
culture. The finding is also contrary to those in the
literature o the reading culture of Botswana and
other countries (zee Dlamini, 2003; Jongman, 1993;
Marinhe, 2003; Mbae, 2002; Molcsrara, 2004, 2007
[ndeed, the students’ enjoyrnent of reading poirts to
the fact that it is one of their principal leisure acrivi-
ties. The label “lack of a reading culture™ does not
seem, even from this prelim mary discussion, to apply
tor the group of junior students who participated in
this stusdy.

The findings do not sufficiently reveal the rea-
sons behind the activities of studenis who did not read
during the holiday peried. [Fthe reascn wers unavail-
abality of books, as Marinho (2003) and Olaofe (2003)
hawe suggested, then the students should have said sa.
Looking after cartle, which in Botswana represents
wealth, 15 one activiey that many Batswana love 1o en-
gige in during their spare ar leisure time. The other
activities that some of the students engaged m, such
as plaving, warching television, and helping out in the
family store, are also legitimare leisurs or holiday ac-
trwinies (mee Kelly, 1996; Kraus, 20000,

In any case, Mathangwane and Arua (2008) have
showm that a substantial part of students” after-school
tiune is spent helping parents with chores ar home.
Further research into this area 15 needed o show
whether students who do mot read during the holi-
day period are readers who prefer to engage mn other
activitizs. [r should alse be possible to investigare the
exctent £o which those who read engage in other ac-
tiwities and the time they allocate to reading,

Contrary to the expectation that they will read
only lelsure materials during the holidays, the stu-
dents also read academic marerials. The maternials
read mest, howewer, were notebooks, The fact that
notebooks and textbooks ranked high on the students”
reading list seems to support the view thar they read

only to pass their examinations (aselaglhale, 19%5;
Fotei & Milaza, 1984).

However, novels also ranked high: in fact, they
were second to notcbooks on the list of materals chat
Junicr stiadents read. Storybocks also ranked high,
whereas newspapers, generally comsidered the most
popular materials read by students g2z Blickwaad,
Floweers, Fogers, & Staik, 1991; Hughes-Hassell &
Ruodge, 2007), ranked low on the studemes’ [ast. It is
now clear from the findings thar audents read difter-
ent kinds of material, and there s rough equmalence
in the numbers of those cting academic and leisure
texts as constituting their reading. It 15 necessary to
reexamine students” reading calture in this light.

The finding that almost all the students in three
of the schiools used an this study read at home &3 not
surprising, for as Pennac (1994) has noted, thev have
the right to read anywhere, Mevertheless, it supports
Mtlamelang's (1982) view that many of those who can
read do not use the hbrary. Fesearch by Araa et al.
(2008} and Jomgman (1993 also supports this view,
as both have shown that school lbraries are not pa-
tronazed by students in some rural and urban areas
of Botswana during school sessions. According 1o
Arua eral, libraries have become places where silence
reigms. In more graphic rerms, the lack of pacronage
makes each of the libraries in the secondary schools
“a white elephant™ that is “not raken advanrage of™”
(Hosia, 2007, p. 340, The same comment applies to
public hibranes o view of the findings of this study.

It may be argued thar accesibilitw (ie., con-
tent, distance, outrsach), as deemed by Waples (see
Eamberelis & Albert, 2007), 15 one of the reasons
why students do not read in libraries during schoal
helidays I fact, Marshall (1975) has abserved that
some school librares are architectarally maccessible
becanse they are placed in remote parts of campuses,
“necesiating a lengthy walk oftenn batween build-
ings’" (p. 75). For instance, the Maronal Library in
CGaborone is difficule to access, as gerting to the Li-
brary requires some students ro travel from the out-
skirts of the city into the city center. Also, working
parents do not have the time to take their children to
and frem the library, especially on weekdays,

Howewver, it should be nored thar Boswana has

an elaborate library system, which consists of public
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As in the case of the
maodeling of reading,
IMCre Wolnen are
imvolved in the
procurement of
reading materials for

the st

fathers.

lemts than the

libraries and village reading mooms.
“The Willage FReading Fooms
project...serves as  an  outreach
service for communities far away
from the major centres where pub-
lic Iibraries are locared™ (Baffour-
Awvamah & Pilane, 2001, p. 65
Mevertheless, the Mational Library
needs o buld more branches in
the cities and increase the number
of willage reading reoms m ru-
ral areas. In addition, relevane and

mnteresting books that have been
shown to be lacking in sorne public
and schwool libraries (Arua e al., 2005) should be pur-
chased, and computers and other equipment should
be installed in them. This would mcrease accessibality
at all lewels. .

The fmdings related toe question 3 of the ques-
ricnnaire show that parents and siblings mo<del read-
ing behavior for the students. As Hall and Coles
(19949 have abserved, thie behavior s noc confined to
Botswana, for there 18 “2 significant positive relation-
ship between chaldren’s enthusiasm for reading, the
anount of reading they do and living with a sibling
whoreads a lot™ (po 108). Pincher etal. (20070 are even
more incusrve: “Family members, including mothers,
grandmothers, aunts, uncles, and siblings, are influen-
r1al forces™ in students” reading lives (po 392).

The more specific finding that mothers maodel
reading more than fathers do in Botswana can be ex-
plained by che face thar the hreracy rate of women
has been consistently hugher than that of men cver
the last 15 wears (Botswana Central Sratistics Office
& Department of Mon-Formal Educanion, 1957,
Youngman, 2002). The finding 1s also supporred by a
study of two rural areas thar fournd that wormen were
more invelved i their childrens reading than the
men were (Mathangwane & Arua, 2000&).

There is also the isue of the large number of
temale-headed families, which necesitates women
playing a dominane role in the lives of their children.
Al of these fie in with Hall and Coles's (19959 survey
finding that female aduls (56.8%), usually the moth-
exs in the Irves of the children, read more than male
adules (38.2%; p. 961 Finallv, the amount of reading

of the students’ siblings appears to have a greater in-
flaence on the studenes than thae of the mothers.

The next finding to be discussed is the procure-
mment of reading matenials for the students by their
parents and siblings (question 4). To promoe the love
af reading, reading marerialz should be available (The,
1998). Some parents, according to Collins, Hune,
and Munn (1597), emcourage their children o read
by buving books for them or taking the chaldren to a
bookstore to select books to purchase. This suppaorts
the finding of this study that many of the students’
parents and siblings buy reading materials for them.

As in the case of the modeling of reading, more
women are mwvolved i the procurement of reading
materials for the students than the fathers. Indeed,
mothers’ book recommendations are more likely 1o
find favor than those of fachers (Hall & Coles, 1999,
which may be because of women's higher lireracy rare
and other factors previously discussed. A relared find-
mg is that siblings also recommend and buy books
for the students. The higher literacy rate of fermales
rmay also azcount for the greater involvement of the
students” sisters than brothers in buying the reading
rmaterials.

The discusmicn has shown ehat parents and sib-
lings are an indispensable part of the reading devel-
opment process within the family. It 15 necesary o
rescarch the reasons for the apparenty diminished in-
fluence of fathers to see whether a clearer trend can
be gleaned. Similarly, it 15 necessary to acknowledge
the increasingly enhanced roles that mothers and sib-
lings play in tostening students’ good reading beh avior
and examine how these can be exploited to encourage
them to enjoy reading and 1o read more.

Crocasionalby, the views of students regarding
their reading are soughe by researchers (question 5;
e, Caollins et al, 1957} In this study, the majorncy
of the students who have a positive wiew of reading
described it as good, emjoyable, or amportant. The
reasons for the positive chatacterization are that it re-
freshes the mund and is relasing and interestang. These
descriptions are the clearest indication in this study
that some of the students read for leisare. Indeed , one
respondent put it this way: =T would like to have mors
story books to read so that [ can improve my English

and it 1s fun to read.”
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Many of the students stressed the utilitarian value
of reading, however. As the students reported, read-
g improves their vocabulary or English, leads to
success and a brighe future, keeps them busy, enables
them o rerain information and learn new things, and
gers them ready for their final examinations. In other
words, the students’ academic well-being, as noted
previcusly, is the reason why some said thar reading s
good and importane.

The influence of the parents 1 noticeable m the
students’ views on reading. As one of the students in-
dicared, “Feading helps us to live our life and help
your father or mother” In line with the utilitarian
wvalue, the motivation to read 15 extrinsic. This is again
contrary to the infrinsic motivanon expected when
students read during the holiday pericd. The students
form a comuunity that is engaged in reading for their
own purposes (Guthre & Anderson, 1999, bur in this
case, the purpeae 15 to please parents and engender
harmony in the family.

Exhorrarions to read and study are certainly
the province of parents and teachers (Applegate &
Applegate, 2004). Indeed, parents and teachers not
only encourage the students to read bur also indicate
the benefits {Le, extrinsic motivation) to be derved
from reading,. It 15 not surprising, therefore, that ju-
nior students echo these same views. Having said this,
there is no doubt that the students whe participared in
this study are very much aware of the valnes of read-
ing, which they rightly expres.

Supporting Junior Students to Read
for Leisure

From the survey ot reading behavior of jamor second-
ary school students in Botswana during one holiday
pernicd, we have learned that the majority of them
enjoyed reading academic and leisure materials. The
home, rather than the library, constituted the main
serting in which the reading was done. Parents and
siblings, especially the females, participated in the
students’ reading by modeling it for them, buying
them bocks, and genenlly ensuring thar they were
engaged in reading during the holiday periods. A ma-
jority of the students sampled understocd that read-
ing is imporeant, s enjoyable, and could be used to
achieve successful academic ends. However, same of

the students found it bonng and tedious, and these
students should be identified and supporred.

The support available for students who find read-
ing boring or tedious is limited in the Borswana con-
texct. Obwiously, reachers need to diagnose and attempt
to remedy the problem, and they need to be trained
to perform these tasks. Addicionally, reading and lan-
guage classes, which are currently combined, would
need o be conducted separately. This would engen-
der greaver clarity regarding the nature and scope of
reading that 1s done by junior students, enable teach-
ers and literacy experts to identify students who have
reading or language problems or both, and provide
sufficient knowledge to enable teachers to support re-
haceane readers (Chance, 2008) Junior schools would
also need reading programs that support students o
develop the habit of reading for leisure.

We do not feel that literacy scholars in Botswana
should be concerned that the majonty of students
read for both letsure and academic purposes during
school holidays. It makes no ditference what materi-
als students read, provided they are allowed to choose
the materals or are persuaded to read and enjoy texts
selected by their teachers, parents, and siblings. In
this lighr, then, both leisure and academic materials
should be considered as aspects of the students’ culture
of reading in Botswana.

The culture of reading described in this study
difters from that of junior students in other places, es-
pecially Europe and Morth America, where the popu-
lation of immigrants from Africa and Asia is growing.
Teachers n those areas would need o understand the
reading cultures of the dwerse groups of students in
their multicultural clases to mitigate these students’
initial shock of entering a different and possibly alien-
aring culture. Immersion n fully fledged reading
clases may be connterproductive.

A good way o sapport immigrant  students
would be vo design mdividual bridging programs for
them. Such programs, in the case of many immigrant
African students, would wean them from a culture
that inchades reading academic texts for leisure ta the
reading cultures of the host countries without imply-
ing that the previous calture s bad or unaccepeable.
More imporeant, teachers wiould need to be arware
of and adaptable to the changing circumstinces of
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students, thus fialfilling the International Feading
Association’s call for well-rounded reading teachers
whao can suppart their students i all circumstances.
In conclusicm, it is new clear thar the label of
poor reading culeure does mot apply to the group of
students who participated in this study. There 15 a
need, therefore, to research senior secondary schoal
students, teachers, parents, and even those who as-
sert, impressionistically, that Botswana does not have
1 reading culturs. I other words, reszarch on reading
culrure 18 still i its infancy in Botswana, and a con-
certed effore to research it further should be a prionty

for literacy researchers m this coumtry.
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